Antecedent Strategies for Preventing Problem Behavior

Fact Sheet

According to research use of these strategies is associated with:

· Increases in student engagement with learning and task performance 

· Decreases in disruptive behavior 

· High rates of positive, specific feedback 

· Improved student perception of and preference for assignments students consider difficult
· More positive student – teacher relationships

1.  Activity Sequencing (Kern & Clemens, 2007)
Thinking about and altering the manner in which instructional tasks, activities or requests are ordered in such a way that promotes learning and encourages appropriate behavior 

Task Interspersal = Intermingle easy/brief problems among longer or more difficult tasks 

Behavioral Momentum = Deliver 3 to 4 simple requests prior to a difficult assignment 
2.  Offering Choice (Kern & State, 2009)
Teachers can allow choice for…

The type of activity or task to be completed

The order in which tasks will be completed

The kinds of materials students will use to complete an assignment

Who students will work with

Place students will work and 

Use of time before, during or after an activity or assignment
3.  Multiple Opportunities to Respond (Sprick et al., 2006; Stichter et al., 2006)
An instructional question, statement or gesture made by the teacher seeking a response from students.  Involves use of four key components at optimal rates. 
Teacher Instructional Talk = 40-50% of the instructional period

Prompts = 3.5 average per minute of active instruction

Wait Time = 3 or more seconds

Positive, Specific Feedback = 4:1 ratio of positive to corrective

Strategies for increasing individual or whole class OTR:
A. Track students being called on

a. Use a seating chart 

b. Draw students’ names from a jar

B. Guided Notes 

a. Teacher-prepared handouts that outline or map lectures. 

b. As the lecture progresses, the learner then fills in the spaces with content

C. Response Cards

a. Preprinted cards: Yes/No, True/False, Agree/Disagree, 

b. Preprinted cards with multiple answers: letters, numbers, parts of speech etc

c. Write-on cards & dry-erase markers

d. Back side of recycled paper 
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