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Objectives
Participating teams should be able to:

1 Identify the practices that reflect the ideology and values of Positive Behavior Support.

1 Demonstrate an understanding of the model of the functional assessment process, including
rationales and mechasms for team establishment.

1 Explain the relevance of information gathering and hypothesis development in the process of

Positive Behavior Support.

Define behavior in observable and measurable terms.

Demonstrate competence in using structured intervieaanducting file reviews, and in utilizing

direct observation and data recording strategies.

1 Practice developing appropriate hypotheses on the basis of information gathered regarding an
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1 Describe the components of comprehensive behavioral support and identify supports that would
address these components.

1 Describe the dynamic nature of Positive Behavior Support, and the issues associated with making
the proces work in schools.

1 Identify methods for monitoring and evaluating the outcomes of behavioral supports.

Training Focus: Functional Assessment Based Student Support

PBS for individual students is a process of goal setting, functional assessment, pjaradési
implementation and evaluation. This process is most effective when implemented by a team that
includes individuals who provide direct support to the student. The process is intended to promote
changes in behavior, as well as overall quality efftif students. This training will focus on systems and
strategies needed to provide support for students at the tertiary level. To do this, we must address both
(1) the fluency of personnel methodology and (2) the systemic capacity to assessment gidé pro
sustained support for individual students.

How isFunctionBased Student Support Implemented

Tertiary Prevention interventions are implemented through a flexible, but systematic, process of
functional behavioral assessment and behavioral interimmplanning. The following outline illustrates
the general steps of the pcess.
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[. IDENTIFY GOALSINFERVENTION

Based on the available information, the team identifies the specific concerns and goals:

a. what the student is doing that is problematic (olbgable behaviors).
b. to what extent (e.g., frequency) these behaviors are occurring.
c. what broad goals the team hopes to achieve through intervention.
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Building the System
To assess and support student, the following must be developed:

AE An identified team

AEA referral form

A process to schedule meetings OR regularly scheduled meetings
A process to invited relevant stakeholders to the meeting.

A system to relieve teachers so they are free to attend meetings

o—

IIl. GATHER RELEVANFORMATION.

Members of the behavi@l support team gather information through a variety of sources:

a. review of existing records.
b. interviews of support providers.
c. direct observation of patterns, antecedents, contexts, and consequences.

Building the System
To efficiently assess the studettie team should have a system in place that enables data to be
gathered using the following assessment strategies

AERecord Review *
AEEnvironmental Inventory*
AE Interviews*

AE Direct Observation*

*Forms Included

® —®

[ll. DEVELOP SUMMARYATEMENTS.

The team uses thmformation to create statements that describe relationships between the student's
behaviors of concern and aspects of the environments. These statements include:

a. when, where, and with whom the behavior is most/least likely to occur.
b. what happens followinghe behavior (what they get or avoid).
c. other variables that appear to be affecting the person's behavior.

Building the System
The team will meet after all the data has been collected to:

/CEAnaIyze patterns of behavior
AE Antecedents (contexts)

/CEConsequenceéfunctions)
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AE Determine function (function matrix)

/EGenerate a summary statement

Developing a Hypothesis

Consider these questions:
1. Does the hypothesis specify an environmental event that can be altered to for an intervention?
2. ls the hypothesis based on thatd that have been gathered?
3. Is there team consensus that the hypothesis is reasonable?

Questions to identify variables associated with problem behavior:

1. What antecedent events reliably precede problem behavior?
a. When does the behavior occur?
i. What activiies are taking place?
ii. What people are present?
iii. How is the environment arranged?
2. Are there antecedent events that are reliably associated with desirable behavior?
a. When is the problem behavior absent?
i. What activities are taking place?
ii. What people are presefit
iii. How is the environment arranged?
3. Are there setting events that reliably precede problem behavior?
a. What earlier events seem to make the behavior more likely?
i. Is the student experiencing physiological symptoms?
ii. Isthe behavior cyclic?
iii. Have there been charg at home?
iv. Is the student having interpersonal problems?
4. Do people respond to problem behavior in a way that is likely to encourage it?
a. What happens following problem behavior?
i. Does the student escape or avoid a particular assignment or activity?
ii. Does thestudent obtain a particular activity or item?
iii. Does the student appear to receive sensory stimulation?

After completing a Functional Behavior Assessment (FBA), the Function Matrix is used to review the data
collected during interviews and observationgdazonsider each possible function of the target behavior.

There are two functions of behavior:
1. Positive Reinforcemeng provide access
2. Negative Reinforcemeng provide escape

There are three types of reinforcers:
1. Attention
2. Tangibles/Activities
3. Sensory Stimulations
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FUNCTION MATRIX

Positive Reinforcement
(Access Something)

Negative Reinforcement
(Avoid Something)

Attention

Tangible/Activities

Sensory

There are six unique possibilities to identify as the function of a behavior:

1. Posiive Reinforcement (Access). Attention

2. Negative Reinforcement (Escape): Attention

3. Positive Reinforcement (Access): Tangible/Activities
4. Negative Reinforcement (Escape): Tangible/Activities
5. Positive Reinforcement (Access): Sensory Stimulation
6. Negdive Reinforcement (Escape): Sensory Stimulation

FUNCTION MATRIX

Positive Reinforcement
(Access Something)

Negative Reinforcement
(Avoid Something)

Attention

Positive Reinforcement:
Attention

Negative Reinforcement:
Attention

Tangible/Activities

Positve Reinforcement:
Tangible/Activities

Negative Reinforcement:
Tangible/Activities

Sensory

Positive Reinforcement:
Sensory Stimulation

Negative Reinforcement:
Sensory Stimulation

Writing a Statement of Function

The purpose of a statement of function 19 (o provide information relevant to making effective
intervention decisions, and (2) to clearly communicate the function of the behavior to other persons in
crafting and implementing the intervention. A statement of function should contain much of the
information you will need to move forward with the creation of a functimesed intervention.

Examples

Positive ReinforcementThe student who raises her hand frequently during independent seat work just
so the teacher will come check on her; the stotleho makes funny noises in class because all the kids
laugh at him when he makes noise. In both instances, the behavior continues because the students are
getting positive reinforcement in the form attention from others.

Negative ReinforcementThestudent who, when given an assignment, gets up to sharpen her pencils,

GKSY o6l fl1a INRdzyR GKS OflaaNe2y (gA0Ss GKSy 02YSa
delaying (avoiding) getting started on her work; the student who, when workirgdifficult task that

greatly exceeds his skill level, suddenly throws his paper to the ground and sits sullenly in his seat does

so toescapehe difficult task.

Tangibles The child who pushes another child away so as to get the last dictionaheahelf does so
because he getstangibleobject (the dictionary); the kindergartner who cries upon coming to school
until the principal gives her a piece of gum does so in part because of recetaimgjlzleitem (chewing
gum).
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Automatic reinforcementsensory stimulation A child with a severe visual impairment gouges her eyes
with her thumbs because doing so produces bright lights in her visual field, a tgpgoofiaticpositive
reinforcement (arousal induction. student suddenly begins engagingselfinjurious behavior (SIB)

that consists of slapping the left side of his face with an open hand; further assessment reveals that he is
probably doing so because the slapping results in a decrease in the pain on that side of his face
associated with aeverely abscessed tooth, a typeanftomatic negative reinforcement (arousal

reduction).
Watson & Steege, 2004

Common Problem Behaviors and Some Usual Suspects for
Functional Antecedents and Consequence

Antecedents Behaviors Consequences
Grades R { Teacher demand { Talking i Teacher attention
9 Task difficulty 1 Making noises 9 Peer attention
fLack of supervision  §Moving around 1 Escape from work
fLack of classroom T Attention seeking f Tangibles
rules 1 Fighting
9 Little structure T Crying
'No planned ¢l 1Ay3a 20K
consequences
9 Transitions
Grades & i Teacher demand T Talking f Teacher attention
9 Confrontation 1 Making noises 9 Peer attention
1 Task difficulty ' Moving around 1 Escape from work
fLack of supervision  { Attention seeking
Y Lack of classroom f'Noncompliance
rules  Fightng
9 Little structure
1No planned
consequences
9 Transitions
Grades 612 { Teacher demand  Disrespect of 1 Escape from school

Witt, Daly & Noell, 2000

9 Confrontation

9 Task difficulty

i Lack of supervision

T Lack of classroom
rules

9 Little structure

f'No planned
consequences

i Transitions
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authority
9 Talking
' Moving around
i Attention seeking
f'Noncompliance
f Fighting
i Leaving school

i Escape from task

i Peer attention

i/ Status among peers
i Teacher attention
ffAccess to tobacco

T Access to drugs
flAccess to alcohol



IV. GENERATE BEHAYAD SUPPORTAN.

A plan is developed, based on the summary statements, to address the behavioral concerns and fit
within the environments in which it will be used. The behavioral support plan (for students who have
IEPs this may also serve as the Behavior Interveitian (BIP) includes:

adjustments to the environment that reduce the likelihood of problem.
teaching replacement skills and building general competencies.
conseqguences to promote positive behaviors and deter problems.

a crisis management plan (if needed).

aoop

Building the System
After the team has developed the summary statement, they will use that information to develop a
support plan. Important considerations in the plan development are:

/CECompeting Pathway Brainstorming Guide
AE Intervention Decision Model

HEcisis Management

AE Generalization and Maintenance

AE Contextual Fit

How should goals be determined?

Individualized positive behavior support focuses not only on decreasing specific behaviors of
concern, but also building adaptive (and replacement) skillspaMdLINE Ay 3 G KS AYRA GA Rdz
guality of life. Goals should be based on a positive,-teng vision for the student developed with
Ay Llzi FNRY GKS a0dzRSy (3> (KS ThréabBsk yalle@oiies fakdupthé = | y R
methods used inthe functiontbased intervention model: (1) Teach the replacement behavior(s); (2)
Improve the environment; and (3) Adjust the contingencies.

Teaching replacement or alternative behavidrsaching skills that provide alternatives to problem

behavior is gpowerful tool for producing behavior change. The purpose of teaching replacement
OSKIF@A2NI Aa (G2 FYSEA2NIGS RSTAOAGA Ay GKS addzRRSyi
him or her from functioning effectively in the environment in whick thehavior occurs. Examples

include instruction in communication, social skills, prerequisite academic skills, amdasel§ement

skills.

Improving the environmentThe practitioner assesses the extent to which antecedent events that elicit
problem befavior provide the most effective environment in which teaching and learning can occur.
Strategies focus on eliminating or modifying aversive events so they are no longer aversive and making
positive reinforcement more readily available for appropriate beba Examples include implementing
environmental systems that provide clear and specific incentives,-clgaules, choices; modifying

routines, physical arrangements, and organization; increasing time spent on instruction; and using
effective teachingstrategies.
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Adjusting the contingencie¥he contingency describes the relationship of the behavior to the
consequence, i.e., how often the behavior is reinforced. Strategies include a focus on contingency
manipulations that eliminate the consequence tliarmerly maintained the target (specific

problem identified in the FBA) behavior and provide it for the replacement behavior. Antecedent
adjustments might include a simple reminder that the contingencies have changed.

Conduct FBA

l Select Replacemant Behavior J

Can the
Student Perform the
Replacement
Behavior?

Do Antecedent
Conditions
Represent Best
Practice?,

Do Antecedent
Conditions
Represent Best
Practice?

A4 A 4

Method 1: Method 2: Method 3:
Teach the Improve the Adjust the

Replacement Meathod 1 & 2+ Environment Contingencies

Behavior Teach the Replacement
Behavior and

Improve the Environment

Adjuding the Antecedent Conditions
Research focused on teaching replacement behaviors commonly teaches acceptable ways to
O2YYdzyAOFGSxT Sy3ar3asS Ay 62N I @2AR0 az20Alt AyaSNI O
complete school or work activities. Thpecific forms of the replacement behavior depend on the
function identified in the FBA. The forms may include:
e communication responses such as requesting a break, asking for assistance with a task, or
requesting additional instruction;
e social skills surcas joining a group, giving and receiving compliments, appropriate responses
to aggression, or listening and asking questions;
e academic skills that provide instruction in prerequisite or component skills; and
e selfmanagement techniques such as learniBggt NS O2 NR | YR S@l fdz-r S 2y S
More complex and structured social, communicative, or instructional behaviors may also be included as
part of the current or londerm intervention plan.

Communication Skills Deficitnterventions that teactan individual to communicate wants and
needs in a more acceptable manner have been used across a variety of populations, including students
with developmental disabilities, emotional/ behavioral disorders, thoseskt, and students without an
identified disability (cf., Carr et al. 1999; Lane, Umbreit, & Befetakenberger, 1999). Communication
strategies use a signifier (verbal or sign) to provide an individual with an alternative means to achieve
the purpose served by the target behavior. The logiif igu want something, ask for it; if you want to
escape something, ask to do so.

Communication deficits are not limited to individuals with a language or speech disability, but
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may include those who cannot communicate because they speak a languagerdiffem the general

population and those who have not learned the needed behavior in their family, culture, or at school. In

other cases, the problematic behavior has been so effective in producing the desired result that the

individual has simply not é&ned the needed skill. The point is, do not assume that an individual knows

'y | O0OSLIilotS gre (2 O02YYdzyAOIGS KAa 2N KSNJ ySSRa
communication skills, you may need to complete additional interviews and observatiskshe

individual exhibiting problem behavior about how he thinks he communicates or identify additional
environments in which the target behavior doest occur (e.g., with parents or another classroom).

Social Skills DeficMany schools include siad skills instruction as part of a schauide plan
that addresses behaviors such as bullying, fighting, and harassment. Lessons may be scheduled on a
daily basis, often occurring as part of the first period of the day when students also listen to
announ@ments. Implementation of the curriculum varies from teacher to teacher based on differences
Ay GKS | Y2dzy( -A2yFe SITKFRENIO 2 WRS &4 6id2e 4 1 dzRSy (1 a @

When social skills instruction is included as part of a behavior intervention plan, it should focus
on the particular skill deficit connected to the target behavior. Does the preschool child who grabs toys
from other children need instruction in sharing (positive reinforcemetaingible)? Can we teach the
boy who pushes his way into a basketball gamevait (positive reinforcement activity)? Does the girl
who screams at coworkers need to learn strategies for controlling her anger (negative reinforaement
attention)? This type of social skills instruction may include both group and individudtiestivut
should occur more frequently and with many more opportunities for practice than the group instruction
described above. Individual instruction provides intense and focused training, but practicing with a
group of peers or the whole class allowe tindividual to receive the needed information without
stigma, provides all students with a common experience, and enables students to practice social skills
with their peers.

Academic Skill DeficProblem behavior can occur if the student does naiwrhow to execute
GKS GFal 2N KIFHa y20d LINS@A2dzate RSY2yaidNl GSR (GKS
OFlyQi R2 GUKS GFral FyR aKz2dZ R y2G 6S 02y ¥FdzaSR 6Ad
to perform the skill, bufinds it more effective not to (Gresham, 2002).

=

Other Skill DeficifThe preceding discussion by no means exhausts the behaviors that may need
G2 0SS GFrdzAKG Fa LINI 2F GKS AYyUGSNBSyiGaaz2y aidaNr GdS3e
interfere with on-task behavior in the school or work environment. Gr@sxl finemotor skill deficits
can lead to avoidance or escape behavior during gym class, on the playground (or other social events in
which gross motor activities are required), or during verittassignments. When problem behavior is
related to any task that the individual cannot perform because it is too difficult, the antecedent (the
original difficult task) is eliminated by teaching prerequisite skills, breaking the task into smallepunits,
breaking it into component parts and teaching each component.

SelfManagement StrategiesSelfmanagement strategies include sedfcording (counting and
NBO2 NRAY 3 2y S Qaevatuatign (makifgla fidgthenbaBoutin@viwell you are doiag
selfreinforcement (determining whether the reinforcement has been earned and taking it). These
strategies provide the student with visual and auditory cues that he or she is not engaging in the target
behavior and is performing the alternative behavcorrectly and completely. The advantages of-self
management strategies include:
e The efficacy has been demonstrated across a number of behaviors and a variety of students (Nelson,

Smith, Young, & Dodd, 1991),
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¢ Independence is inherent within the strategpd, therefore, increases the opportunity for the
student to develop independent control of the behavior (e.g., Mithang & Mithang, (2003), and
e Generalization and maintenance are enhanced because the student can implement the intervention
in other environmats and for longer periods of time without relying on others.
Kern and her colleagues (2001) incorporated-sehagement techniques within a functidrased
intervention to teach students teelfmanage both the replacement behavior and requests for
reinforcement that were functionally related to their target behaviors (i.e., in the case of positive
reinforcementc attention, the student requested attention; and in the case of negative reinforcement
activity, the student requested a breal§elfmanagemat strategies are appropriate for even very
young children when instruction includes modifications that simplify recording, such as the use of happy
and sad faces to signify occurrence or nonoccurrence of the replacement behavior.

Antecedent Interventiors

Function Intervention Strategy

Example

Attention  Schedule adult attention 1 Have adult work with student
9 Have adult provide periodic attention
Schedule peer attention 1 Pair student with peer
9 Use peer tutoring
Increase proximity to student 1 Move seatingarrangement
9 Periodically move about classroom
Provide preferred activity 9 When adult is occupied assign more preferred activity
Escape  Adjust demand difficulty 1 Provide easier work
Offer choices 1 Allow student to choose:
Task to complete
Sequence of taskto be completed
Materials to use
Where to complete task
When to complete task
With whom to complete task
Increase student preference/interestin  § Incorporate student hobbies/interests into activities
activity
Assure that activities have functional or § Provide activities with valued outcome
meaningful outcomes
Alter length of task 9 Shorten activity
9 Provide frequent breaks
Modify mode of task completion 1 Change medium/materials
9 Replace pencil and paper with computer, etc.
Use behavioral momentum, taskspersal { Present easy requests prior to difficult request
Increase predictability 19 Provide cues for upcoming or change in activities
(instructional, visual, auditory)
Modify instructional delivery 1 Use pleasant tone of voice
Tangible Provide a warning 1 Indicate activity is about to end
Schedule a transitional activity 1 Schedule a moderately preferred activity between highly
preferred and highly nonpreferred activities.
Increase accessibility it dzi KAIKE& LINBFSNNBR AGSY
Sensory  Provide alternative sensory reinforcemer { Offer radio to student seeking auditory reinforcement, or

visual stimuli to a student seeking visual reinforcement

Enrich environment

1 Fill environment with interesting and stimulating activities

Bambara, L.M. & Kern, L (2005). Individualized supports for students with problem behaviors: Designing Positive BebBaiyt Baitford Press
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Three Type®f Alternative Skills

Alternative

Skill type Guiding Questions

Replacement What will serve exactly the same

Skills function as the problem behavior
Coping & What skills will help the student
tolerance cope or deal with difficult or
skills unpleasant situations?

General What related skills will prevent
adaptive the need for problem behavior?
skills What skills will result in

meaningful lifestyle
improvements for the student?

Bambara & Kern, 2005
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Purpose and Limitations

Purpose

1 To provide student with an effective way of
achieving the same oobme as the problem
behavior.

Limitations

1 The function of problem behavior cannot alway
be honored.

1A single replacement skill rarely addresses the
skills needed to prevent or change problem
situations (e.g., work is too difficult)

Purpose
1 To teach socially acceptable ways of coping wi
situations that should not or cannot be change!

Limitations

T Usually not effective alone. Works bett@hen
student have alternative ways of achieving
desired outcomes or can modify problem
situations by themselves (e.g., have the skills t
address difficult work situations).

9 Caution: Expecting a student to tolerate
unpleasant situations without teaching
replacement skills, teaching general adaptive
skills, and/or making antecedent/setting event
changes may be unethical

Purpose

1 To expand social, communicative, and acaden
competence, in order to prevent problem
situations and help the student pursue
preferences and interests.

Limitations

fInstruction is more labeimtensive than teaching
replacement skills.

1A student may need to learn replacement skill
first to address immediate needs.
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Adjusting the Consequences

Consequences are arranged so that reinforcement is provided for the replacement behavior and
an extinction procedure is implemented should the target behaviors occur. When the replacement
behavior provides an alternative to the target behavior, the consequence is functionally equivalent to
that which originally reinforced the target behavior. For exden if the target behavior originally
resulted in escaping a task, asking for a break provides a short escape; if the target behavior originally
NEBadzZ 6SR Ay FGdSyldAz2ys aYAftAy3d FyR aleéAay3d aKStf2¢

However, in some cases in whithe behavior is maintained by negative reinforcement, the
antecedent strategies provide escape from the task or activity and the replacement behavior should be
positivelyreinforced. In these cases, you must have correctly identified the antecedenertsrthat
produced the target behavior (e.g. the student does not have the prerequisite knowledge needed to
complete the task) and have changed the antecedent task or activity so those elements no longer exist.
For example, if the target behavior originatesulted in escaping a geometry worksheet, the new task
avoids the worksheet, teaches prerequisite skills, and the replacement behavior (completing the
assignment) is positively reinforced. In another example, if the target behavior originally resulted i
attention and/or access to the ball in a baseball game, the new activity eliminates the game, provides
skill instruction in small groups, and provides positive reinforcement for both group interaction and
following game rules.

Teaching the replacementhavior changes the conditions so that the target behavior should
no longer occur. However, it is important that you remember to identify and implement an extinction
procedure as a strategy to be used in case the target behavior is exhibited.

Response 8itegies

Goals:
1. Reduce desirable outcomes for problem behavior.
2. Prevent escalation of problem behavior
3. Provide natural or logical consequences
4. Teach alternative appropriate behavior

Lori Newcomer, Ph.D. University of Missouri
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Description of Response Consequence Strategies

Stratey How it works Examples Cautions
Instructional Teaches an alternative  {Peer praise 9 Attention provided for
procedure behavior T Prompting problem behavior

Y Discussion 9 Skills must be part of
9 Problem solving behavioral repertoire
T Restitution
Extinction Discontinues fPlanned ignoring Y Increase in frequency of
reinforcement for behavior
inappropriate behavior 9 Escalation in severity of
behavior
Differential Provides reinforcement § Scheduled T Reinforcement mayot be
reinforcement  for appropriate behavior  attention delivered when student

wants or needs it

Negative Removes preferred item: { Time owed f Escalation in severity of
punishment or activities fTRemoval of behavior
privileges or

preferred activities

Positive Provides something 1 Feedlack 9 Counteraggression
punishment unpleasant fReprimand i Escalation in severity of
I Phone call home behavior.
[ °

V. IMPLEMENT AND MONDR OUTCOMES.

The team works together to ensure that the plan is implemented with consistency and is effective in
achieving the identified goal¥he team identifies the training and resources needed, determines who is
responsible for monitoring implementation, evaluates outcomes (via continued data collection), and
communicates periodically, making adjustments in the plan, as needed.

* Building theSystem

The team must develop systems to
/A ldentify training and resource needs of those who implement the plan
/A Monitor student outcomes

A Monitor implementation integrity
/A Regularly review progress

Lori Newcomer, Ph.D. University of Missouri
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Uniform behaviorsare those in which every performance takes about the same length of time as every
other (e.g., hitting) and are usually measured by evzded methods.

Non-uniform behaviorsare those which vary in length (e.qg.,-tdEk)and are usually measured by time
based methods.

Selecting A Management Method

Is the
Behavior
Uniform?
Select from these Methods: Select from these Methods:
Frequency Duration
Rate Latency
Intensity/Magnitude W hole-Interval Recording
Partial-Interval Recording Time Sampling

Choose the Method
that is
Easiest to Implement

Choose the Methods
that Provide the Necessary
<
Information

Techniques for Measuring Behavior

Amount or Frequency

Event recording

Behaviors that have a discrete beginning and end

Advantage

e Easily converted into a graph

e Can be reported in tens of rate to standardize for unequal observation times

Limitations

¢ Requires behavior that occurs at a relatively stable level and is easy to count
e Not useful when behavior occurs at high rates or for extended period of time

Lori Newcomer, Ph.D. University of Missouri



Student:Jimmy ObserverMrs. Robbins
Setting:Math Class  Date:2-1-06
BehaviorProfanity

Start:10:05 Stop:10:25

HH— ]

Total = 12 or .per minute

Student:Jimmy ObserverMrs. Rolbins
Setting:Math Class  Date:2-2-06
Behavior:Profanity

Start:10:05 Stop:10:25

HH— T

Total = 14 or .7 per minute

Student:Jimmy ObserverMrs. Robbins
Setting:Math Class Date:2-3-06
BehaviorProfanity

Start:10:05 Stop:10:25

H— -

Total = 11 or .55 per minute

Interval recording
Behavior happens very freqntly and lasts for a discrete period of time
e Requires undivided attention during intervals
e Waich student during entire interval
e Record whether behavior occurred
e Intervals are approximately 10 to 30 seconds each
Advantages
e Applies to virtually any target Ibevior
e Can be converted to percent
¢ Yields data of relative frequency and duration
Disadvantages

e requires accurate measure of behavior in relation to a small amount of time

e requires undivided attention

Lori Newcomer, Ph.D. University of Missouri
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Student:Jimmy ObserverMs. Smith
Setting:Math Class  Date:2-1-06
BehaviorProfanity

Start:10:05 Stop:10:15

10 minutes: 36second intervals

+= occurrence
- = nonoccurrence
Summary Profanity occurred during 9/20 = 45% of the intervals

Measures of Time Passage

Duration recording
How long the behavior lasts
e Start timing when behavior starts
e Stop when behavior ends
Advantages
e produces a percentage
o measuredehaviors that occur at extremely high rates and/or extended periods of time
Limitations
e requires discrete behaviors
e requires a stopwatch

Latency recording
How long before the behavior starts
e Measures how long it takes for behavior to begin
e use a stopwech or watch with a second hand
e start timing when request for behavior is given
e stop timing when behavior is initiated
Advantages
e can easily be converted to an average
Limitations
e requires discrete behavior
e requires a stopwatch

Momentary Time Sampling
e Setup time intervals
e Observe behavior only at the end of the time interval
e Record whether the behavior is or is not occurring at that particular time.
Advantages
e Data can easily be converted to percent

Lori Newcomer, Ph.D. University of Missouri
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e Does not interrupt the delivery of instruction
Limitations
e requires a large number of observations to allow for interpretation of data

Evaluating the Data

I Stable E Stable | Stable
| : ! |
Value of the | f ' |
Dependent | "_','0"" ] |
Variable : im-o-o-m }
| | *
l

Time Time Time
Variable Variable Vanable

: | :
Valueofthe | | |
Dependent | | |
Variable I | |
| | |
| i !
L I

Time Time Time
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Value of the
Dependent
Variable

Value of the
Dependent
Variable

Value of the
Dependent
Variable

Change in Level Change in Level Na Change

| vy M |
: lM\M'
|

Pl ™
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Change in Trend

Time Time Time

T

No Change Change in Level Change in Level
and Trend and Trend
o
|“’M\w\
|
Time

Time Time Time

Change from Stability Change from Variability

to Variability to Stability
| |
| { |
Time Time
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MONITOR THE BEHAVIOR INTERVENTION PLAN

Week One

Analysis of Aggressive Behaviorshipteted Assignments

Baseline Intervention Week 1
10 ~
9
8 »
7 /\\ —&— Aggressive Acts
6
£l o \
4 \\
3 A —&— Completed
2 \' . /\ Assignments
1 ;\<->7
0 74. ./\. T T T 1
1 2 3 4 5 6 7 8

The behavior intervention plan for Mitchell appears to be working according to the data from
week one. His assignments have been modified to reduce the number of written respensésd and
he has been allowed to take brief breaks upon request. His aggressive behaviors have ranged from only
1 to 3 per day during the intervention phase, verst& @&uring the baseline phase. He completed the
written assignment 4 out of 5 days dog week one. On the™day of intervention (Thursday), Mitchell
started to bite his 1:1 aide and he was taken to the office. He did not complete the assignment at that
time, although he was required to complete the assignment later in the day wheethmed to class.

aAlOKStftQa GSFOKSNJIFYR FARS 020K F3aINBS GKIFG aA
has improved since the plan began. We will continue to implement the plan as written during week
two.



Program ChecklistWeek One

Student C= Step doa correctly
Mitchell Sl= Step done incorrectly

Instructor ND= Step not done

Smith/Jones N/O= No opportunity to observe
Period

Language Arts
Evaluator 100%Implemented

Robbins
Date

4/25/03
1. Provide Mitchell with specific praise when he is completing
written academic assignments. C
2. Allow Mitchell to tak brief (3 minutes) breaks from academ
assignments that involve written responses. C
0P a2zRATEe aAldOKStftQa laaady
length of written responses required for academic tasks. C
4. CosO00 RFGF G tSFad 2yO0S RI
physical aggression and his completion of academic assignme C
5. Initiate emergency procedures only when necessary

N/O

6. Train Mitchell to requestrbaks from academic assignments
that require written responses. C
TO /| KSO1l Ay 2yO0S I 6SS1 éAdl
abreast of progress or concerns. C
8. Principalbe prepared for the possibility of Mitei coming to
the office when he is engaged in acts of physical aggression th N/O
require emergency procedures to be implemented.

Lori Newcomer, Ph.D. University of Missouri

NewcomerL@missouri.edu
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Week Two

Analysis of Aggressive Behaviors/ Completed Assignments

10 -

8

—&— Aggressive Acts

6

4 e

/\ —&— Completed
Assignments
2 » .
0 - T T
9 10 11 12 13

aAlOKStf Qa LI I ytobd ofking. yDdrdgiweek 2wo bf thik iGtervddtion,
aAlOKStf Qa | 33 NEB adqpéarday (still Goivia from the/AseIRe ranyeBerday).
Again, this week on Wednesday, Mitchell had an episode that led to him being removed from the
clasroom. The aide said Mitch tried to hit him 3 times, then again tried to bite him while they were
working on writing sentences in his journal. Mitchell completed the assignment later in the day during
Sustained Silent Reading time. During the inten@mphase this week, Mitchell completed 4 out of 5
written assignments, compared to 0 completed assignments during baseline.

2SS gAftf O2yiGAydzS G2 AYLIX SYSyd GKS LIy a N
aAlOKStftQa 0SKI @A 2hhadbéeh giveriwyittehB&AMEH tagkk B gomplete. We
believe it is too soon to make any significant changes to the plan at this time. We are going to monitor
ALIA1Sa Ay aAlOKStfQa | 3aNBaarzy (2 &aSS tawwitel y& LI
sentences?, etc.). There are only 3 weeks left in school (with field trips and field days scheduled), so we
intend to continue the plan for the remainder of the school year.

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



Program ChecklisiWeek Two

Student C= Step done correctly
Mitchell Sl= Step doe incorrectly
Instructor ND= Step not done
Smith/Jones N/O= No opportunity to observe
Period SC= Step completed
Language Arts
Evaluator
Robbins 100%Implemented
Date
5/2/03
1. Provide Mitchell with specific praise when he is completing
written academic assignments. C
2. Allow Mitchell to take brig(1-3 minutes) breaks from academ
assignments that involve written responses. N/O
0P a2zRATEe aAldOKStftQa laaady
length of written responses required for academic tasks. C
4. CollecRIF G +d €SFad 2y0S RIFAf @
physical aggression and his completion of academic assignme C
5. Initiate emergency procedures only when necessary
N/O
6. Train Mitchell to request breakrom academic assignments
that require written responses. SC
TO /| KSO1 Ay 2y0OS | 6SS1 oAl
abreast of progress or concerns. C
8. Principalbe prepared for the possibility of Mitchelbming to
the office when he is engaged in acts of physical aggression th N/O
require emergency procedures to be implemented.

Lori Newcomer, Ph.D.

University of Missouri

NewcomerL@missouri.edu
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Student AtRisk Referral Form

General Information

Student Name: Parent/Guardian:
Referring Teacher (s) Phone Number:
Address:

How and when was parent notified about referral:
Reason for Referral (Primary Concern):

Academic Behavioral Emotional

Please describe the specific @@nns prompting this referral. What makes this student difficult to teach? List any
O RSYAOZ a20Alt= SY20A2ylt 2NJ 2GKSNJ FFOG2NBR GKIFG @&2dz

I 26 R2 (KA& &I dzRE@npareQadithobe®@i-aR &efdg©studentintydusiclagdroom?

In what setings/situations does the problem occur most often?

In what settings/situations does the problem occur least often?

2KFG FNB GKS adGdzRSyidQa aaNBy3aidkasz GlrfSyidazr 2N aLJSOATAO

What have you tried to resolve this problem?

How did it work?

When did you start the intervention? When did you end the intervention?

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



Date:

Request for Assisince
SOCIAL/ EMOTIONAL/BEHAVIOR CONCERN

Student Name:

Teacher/Team

25

IEP: Yes No (Circle)

Grade

Grades retained

Parent initiated referral? yes/no

Previous/current service

Situations

Problem Behavior

Most Common Result

What have you tried/used? How has it worked?

What is your behavioral goal/expectation for this student?

What have you ted to date to change the situations in which the problem behavior(s) occur?

¢ Modified assignments | ¢ Changed seating ¢ Changed schedule of | Other?
G2 YIFGOK assignments activities
skills
¢ Arranging tutoringto | ¢ Changed curriculum | ¢ Provided extra
AYLINR @S (K assistance
academic skills
Have you tried to date to teach expected behaviors?
¢ Reminders about ¢ Clarified rules and ¢ Practiced the expecteq Other?
expected behavior expected behavior for behaviorsm class
when problem the whole class
behavior is likely
¢ Reward program for | ¢ Oral agreement with | ¢ Selfmanagement
expected behavior the student program
¢ Systematic feedback | ¢ Individual written ¢ Contract with

about behavior

contract with the
student

student/with parents

WHEN ADDRESSING THIS PROBLEASE CONSIDER THE FOLLOWING QUESTIONS:

1. When is the problem behavior(s)ostandleastlikely to occur?
. On particular days of the week (e.g. Monday) or times of day (e.qg. right after recess)?
. During or after interactions with certain people (e.g.ridg small, cooperative group projects)?
. During certain types of activity or tasks (e.g. during apparently difficult or boring work).
. In connection with particular features of the physical environment (e.g. noisy, crowded)?
. Features of routine (e.g. whehére are unexpected changes or when a preferred activity is

canceled)?

Lori Newcomer, Ph.D.

University of Missouri

NewcomerL@missouri.edu




26

. Medical or physical factors (e.g. apparent hunger or lack of sleep)?
. Other influences?
2. What do you think the student(s) may gain from the problem behaviors?
. Attention? What kind of attetion? From whom?
. Avoid an apparently difficult or boring activity?
. Avoid teacher interaction?
) Get control of a situation?
. Avoid embarrassment in front of peers?

Summary of Behavior

Setting Events & Predictors Behaviors of Concern Maintaining Consequense

3. Are there appropriate behaviors that the student could use that would make the problem behavior
unnecessary?
4. Teacher support team decision
¢ Some suggestions regarding interventions to try.
¢ Referral to a different team for assessment (speechrimgg
academic):
¢ Formation of an action team to conduct a functional assessment and develop a plan of support.
5. Date for followup.

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



Archival Review
Watson, S.T. & Steege, N.W. (2003

Data Source

What to look for

Why?

Notes

Attendance
History

Patterns of absences
and total number of
absences

May give clues about
antecedents for
problem behavior and
possible skill deficits
from lack of opportunity
to receive instruction.

Sandardized
test scores

Current and historical
results of standardized
testing

May indicate academic
subjects and activities
that are most difficult
for the student (skill
deficits) and may be
helpful for identifying at
what age/grade the
deficits became more
pronounced (useful for
planning curriculum
based measurements)

Medical
history

Vision and hearing
problems as well as
other problems that
may be related to schoc
performance (e.g. motol
difficulties, head
traumas, longierm
illnesses, cuent
medication use

Helpful for identifying
conditions that may
exacerbate existing
problematic behavior or
increase the likelihood
of other problematic use
behaviors.

Social history

Frequent changes in
address, foster home
placement, recent
ocaurrence of stressful
events (e.g. divorce,
remarriage of parent,
death, number of
schools attended)

Points to possible
establishing operations
or setting events that
may be impacting schod
behavior.

Lori Newcomer, Ph.D.

University of Missouri

NewcomerL@missouri.edu
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Types of problematic
behaviors, times and
locations in which they
occurred disciplinary
penalty imposed, and

Helps to identify
patterns of behavior
(antecedents), effective
and ineffective
disciplinary strategies,

Disciplinary increase/dgcreage in anql po_ss_,ible
histor frequency/mten_sny of | maintaining
Istory problem behavior{e.g., | consequences, and
Office Disc Reports, helps chart the
SMC, Buddy Rooms} | progression of
problematic behavior.
Other assessments that Possible changes in
have been conducted | function of behavior,
Previous that focus on academic | previous antecedents,
related skils, behavioral history of behavior and
assessment fur_lctlonlng, language mterventlo_ns, and. _
results skills, etc. programming decisions.
Formal and informal Identify interventions
interventions that are | that have been
documented in some | successful or
way. unsuccessful and why
Previous they were or were not
Individually successful: if successfu
developed why are they not
interventions currently being used;
likewise, why are
unsuccessful
interventions coninuing
to be applied?
Instructional goals and | Provides information on
objectives, how/if they | the degree to which the
are being taught, how/if| behaviors of concern ar
IEP they are being being addessed in the

monitored, and other
data supporting student
performance

classroom and on the
extent to which the
teacher collects and

records behavioral data

Watson, S.T. & Steege, N.W. (2003)

Lori Newcomer, Ph.D.

University of Missouri

NewcomerL@missouri.edu
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Universal Positive Behavior Supports Classroom Strategies/Azséssment

1. What is your attention signal? When gou use it?

2. What are your classroom rules?

3. What is the routine/procedure to gain assistance?

4. What are the consequences for appropriate behavior?

5. What are the consequences for inappropriate behavior?

6. What is the routine/procedure for the starff@lass?

7. What is the routine/procedure for working in groups?

8. What is the routine/procedure for working independently?

9. What is the routine/procedure for obtaining materials/supplies?

10. What is the routine/procedure for personal belongings (e.g. hatsits)?

11. What is the routine/procedure for entering/exiting the classroom?

12. How many students in the classroom read below grade level? above grade level?

13. How many students in the classroom have a disability for which they receive IEP services?

Which of the above items must be developedenhanced to create youlassroom universal positive
behavior support plan?

1 5 9
2 6 10
3 7 11
4 8

L.Newcomer2007 pl of 2

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



Physical Space:Is physical space organized to allow access to
instructional materials?

e  Work centers are easily identified and correspond with instructiol 1 | 2 | 3

e Traffic flow minimizes physical contact between peers and

e i 11213
maximizes teacher mobility
Attention: Does the teacher gain the attention of theestis prior to LimIH
instruction?
e A consistent and clear attention signal is used across instruction 11213
contexts
e Uses a variety of techniques to gain, maintain, and regain studer 11213
attention to task.
Time: Does the teacheanitiate instructimal cues and materials to gain,
L : ) L|M|H
maintain, and regain student attention?
e Materials are prepared and ready to go. 12| 3
e  Precorrects are given prior to transitions. 12| 3

e Common intrusions are anticipated and handled with a consister
procedure. Uexpected intrusions are minimized with an emphasi| 1
returning to instruction.

N
w

e  Down-time (including transitions) is minimal

Behavior Management:Does the teacher have universal systems of F
in place?

e Rules are posted

Rulesare referred to at appropriate times

[ ]

e  Students receive verbal praise for following rules

e Corrections are made by restating the rule/expectation and statir
appropriate replacement behavior.

e Continuum of consequences for encouragrgected behaviors

e Continuum of consequences for discouraging expected behavior

e Maintains a 4:1 ratio of positive to negative statements

Routines: Does the teacher have procedures and routines that are cl
and consistently followa?

Start of class

Working in groups

Working independently

Special events (movies, assemblies, snacks, parties)

Obtaining materials and supplies

Using equipment (e.g. computer, tape players)

Managing homeworknd other assignments

Personal belongings (e.g. coats, hats)

R RrRRIRIRRRR T RrRrR R RRR TR
N NN NN Z (NN D (NN Z N
W Wwwwwwwww T wowow o wolw Iiw

Entering/exiting classroom (e.g. using restroom/drinking fountain
going to library, moving around room

L.Newcomer2007 p&f

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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Brief Functional Assessment Interview

Student Date:

Behavior(s) of concern:

Predictors:(when, where, with whom, with what, routines):

Maintaining Function(s) (attention, objects/food, avoid demands/tasks, avoid sociaaont
obtain activity):

What makes it worse (setting events: sleep, diet, schedule, home problems, etc.)

Summary statement

Setting Event—>  Predictor  ——  Problem Behavior— Maintaining Function

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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Functional Assessment Checklist foleachers and Staff (FACTSPart A)

Step1l Student/ Grade: Date:
Interviewer: Respondent(s):

Step 2 Student Profile: Please identify at least three stgéhs or contributions the student brings to school.

Step 3  Problem Behavior(9: Identify pro blem behaviors

____Tardy ____ Fight/physical Aggressior ____ Disruptive ____ Theft

___Unresponsive ____ Inappropriate Language ___ Insubordination ~___ Vandalism

__ Withdrawn __ Verbal Harassment ___ Work not done __ Other
____Vabally Inappropriate ___ Selfinjury

Describe problem behavior:

Step 4 Identifying Routines: Where, When and With Whom Problem Behaviors are Most Likely.
Schedule| Activity Likelihood of Prdlem Behavior | Specific Problem Behavior
(Times)
Low High

1 2 3 4 5 6

1 2 3 4 5 6

Stgp5 Select 13 Routines for further assessment: Select routines based on (a) similarity of activities (conditions)
with ratings of 4, 5 or 6 and (b) similarity of problem behavior(s). Complete the FACT®art B for each

routine identified.
March, Horner, Lewidalmer, Brown , Crone, Todd & Carr (2000) 4/24/00

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



Step 1

Step 2

Step 3

Step 4

Step 5

Step 6

Step 7

Functional Assessment Checklist for Teachers & StafHACTS-Part B)

Student/ Grade: Date:

Interviewer: Respondent(s):

Routine/Activities/Context: Which routine(only one) from the FACTBartA is assessed?

Routine/Activities/Context Problem Behavior(s)

Provide more detail about the problem behavior(s):

What does the problem behavior(s) look like?
How often does the problem behavior(s) occur?
How long does the problem behavior(s) laken it does occur?

What is the intensity/level of danger of the problem behavior(s)?

What are the events that predict when the problem behavior(s) will occur? (Predictors)

Related Issues (setting events)
Environmental Features

___illness Other: ____reprimand/correction____ structured activity
____drug use ____physical demands ____ unstructured time
____negative social ____socially isolated ____tasks too boring
____conflict at home ____with peers ____activity too long
____academic failure ____ Other ____tasks too difficult

What consequences appear most likely to maintaithe problem behavior(s)?

Things that are Obtained
Things Avoided or Escaped From

___adult attention Other: __ hard tasks Other:
____peer attention ___reprimands

__ preferred activity ____peer negatives
____money/things ___physical effort

____adult attention

SUMMARY OF BEHAVIOR
Identify the summary that will be used to build a plan of behavior support.

Setting Events & Predictors Problem Behavior(s) Maintaining Consequence(s)

How confident are you that theSummary of Behavioris accurate?

Not very confident Very Confident
1 2 3 4 5 6
March, Horner, Lewidalmer, Brown , Crone, Todd, & Carr (2000) 4/24/00

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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The Functional Assessment Checklist for Teachers and Staff (FACTS):
Instructions

The FACTS is a twage interview usedyoschool personnel who are building behavior support plans.
The FACTS is intended to be an efficient strategy for initial functional behavioral assessment. The FACTS is
completed by people (teachers, family, clinicians) who know the student best, addaséther build behavior
support plans, or guide more complete functional assessment effdrte FACTS can be completed in a short
period of time (515 min). Efficiency and effectiveness in completing the forms increases with practice.

How to Completehe FACT®art A

Step #1: Complete Demographic Information:

Indicate the name and grade of the student, the date the assessment data were collected, the name of the person
completing the form (the interviewer), and the name(s) of the people providifayrimation (respondents).

Step #2: Complete Student Profile

Begin each assessment with a review of the positive, and contributing characteristics the student brings to school.
Identify at least three strengths or contributions the student offers.

Step #3l1dentify Problem Behaviors

Identify the specific student behaviors that are barriers to effective education, disrupt the education of others,
interfere with social development or compromise safety at school. Provide a brief description of exactly how the
student engages in these behaviors. What makes his/her way of doing these behaviors unique? ldentify the most
problematic behaviors, but also identify any problem behaviors that occur regularly.

Step #4: Identify Where, When and With Whom the ProbleshBviors are Most Likely

'Y [Aad GKS GAYSa GKFG RSTAYS (GKS addzRSyiQa RIAf& aoOKS$S

adapt for complex schedule features (e.g. odd/even days) if appropriate.

B: For each time listed indicate the a4ty typically engaged in during that time (e.g. small group instruction,

math, independent art, transition).

C: Use the 1 to 6 scale to indicate (in general) which times/activities are most and least likely to be associated with
LINPOfSY OSKAWRRMBER®SE 'f mét A1 STt AK22R 2F LINRBO6f SYas |yR
behaviors.

D: Indicate which problem behaviorrisost likelyin any time/activity that is given a rating of 4, 5 or 6.

Step #5: Select Routines for Further Assessment

Examine each time/activity listed as 4, 5 or 6 in the Table from Step #4. If activities are similar (e.g. activities that
are unstructured; activities that involve high academic demands; activities with teacher reprimands; activities with
peer taunting) anK I S AAYAf I NJ LINPOf SY O0SKIF@A2NR GNBIFG GKSY | &
Select between 1 and 3 routines for further analysis. Write the name of the routine, and the most
common problem behavior(s). Within each routine identify the problem behgs)idhat are most likely or most
problematic.
Foreachroutine identify in Step #5 complete a FAGPEt B

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu

al



35

How to Complete the FACTEart B

Step #1: Complete Demographic Information
Identify the name and grade of the student, the date that the F8Rart B was completed, who completed the
form, and who provided information for completing the form.

Step #2: Identify the Target Routine

List the targeted routine and problem behavior from the bottom of the FARSISA. The FAGPart B provides
information about ONE routine. Use multiple Part B forms if multiple routines are identified.

Step #3: Provide Specifics about the Problem Behavior(s)
Provide more detail about the features of the problem behavior(s). Focus specifically on the unique and
distinguishing features, and the way the behavior(s) is disruptive or dangerous.

Step #4: Identify Events that Predict Occurrence of the Problem Behavior(s)
Within each routine what (a) setting events, and (b) immediate preceding events predict when tilerpro
behavior(s) will occur. What would you do to make the problem behaviors happen in this routine?

Step #5: Identify the Consequences that May Maintain the Problem Behavior

What consequences appear to reward the problem behavior? Consider that thenstomay get/obtain

something they want, or that they may escape/avoid something they find unpleasant.

Identify themost powerfulY Ay G AyAy3 02y aSljdzsSy0S 46A0GK  amés FyR 26K
dodé 52 y2i OKSO\ Thedodd hefieKid oyi theickrsdsence thiii Hag tifleigreatest impact.

When problems involve minor events that escalate into very difficult events, separate the consequences that

maintain the minor problem behavior from the events that may maintain probletrelb®r later in the escalation.

Step #6: Build a Summary Statement

The summary statement indicates the setting events, immediate predictors, problem behaviors, and maintaining
consequences. The summary statement is the foundation for building an effeethzevior support plan. Build

the summary statement from the information in the FAGY 8nd FACTS (Especially the information in Steps #3,

#4, and #5 of the FACBS. If you are confident that the summary statement is accurate enough to design a plan
move into plan development. If you are less confident, then continue the functional assessment by conducting
direct observation. Procedures for completing the functional assessment, and for designing behavioral support are
described in the following refences.

{GSLI I TY 5SGSNXYAYS a[ S@St 2F / 2yFARSy OS¢

Usetheic a0FtS (G2 RSTAYS (GKS SEGSyld (G2 6KAOK @&2dzx GKS Ayl
statement is accurate. Confidence may be affected by factors such as (a) how often therpbelblavior occurs,

(b) how long you have known the focus person, (c) how consistent the problem behaviors are, (d) if multiple

functions are identified, and (e) if multiple behaviors occur together

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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Student FBA Interview*

Student: Grade: Sex:M F IEP:Y N
Teacher: School:
Interviewer: Date:

OPENING

We are meeting today to find ways tbange school, so that you like it more. This interview
will take about 30 minutes. | can help you best if you answer honestly. You will not be asked
anything that might get you in trouble.

STUDENT STRENGTH AND SKILLS
1. What are things you like to doy do well, while at school? (e.g. activities, helping
others).
2. What are classes/topics you do well in?
DEFINE THE BEHAVIORS OF CONCERN
Assist the student to identify specific behaviors that are resulting in problems in the school or

classroom. Makingugigestions or paraphrasing statements can help the student clarify her or
his ideas.

What are the things you do that get you in trouble or are a probldtn@mpts:- late to class?,
Grf{1 2dzii Ay OflaakKsz R2y Qi 3IS0 62N] R2ySK:>I FA13

How often do you ? (Insert the behavior listed by the student)
How long does usually last each time it happens?
How serious is ? (Do you or another student end up getting hurt? | Are

other students distracted?)

*Adapted from Crone & Horner, 2004

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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DEFINE THE ANTECEDENT
COMPLETE STUDENT SCHEDULE AND ROUTINE MATRIX

Assist the student to complete the schedule and routine matrices to show the routines and activities where they
have difficulty with the behaviors theglked about. First, have the student complete the schedule column (or
KIS GKAa O2YLX SGSR 0ST2NB GKS AY(iSNIBBASsO® l RR Fyé NE

Identifying Routines: When, where, and with whom are problem behaviors most likefy? @ (2 GKS &G dzRSy i
know that some times and activities are harder and easier for different people. Can you tell me which times during
€2dzNJ RIFed FNB Sraeé FYyR gKAOK INBE RAFFAOMzZ GK ! case Q AYRA Ol
that no or few problem(s) occur. (Repeat for routines)

Schedule | Routine or Activity | Specific Problem | Likelihood of | With Whom Does
(Times) Behavior Problem Problem Occur?
Behavior
Low High

123456
123456
123456
123456
123456
123456
123456
123456
123456

Getting help 123456

Getting

material/drink, 123456

sharpening pencil

Working in groups 123456

Working alone 123456

Getting permission

and going to the 123456

restroom

Tra_n_s!tlons (bet\/\{een 123456

activities or locations)

Working with

substitute 123456

teachers/volunteers

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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SUMMARIZE ANTECEDENT (AND SETTING EVENTS)

What kind of things make it more likely that you will have this problenfdfficult tasks,
transitions, structured activities, small N2 dzLJ aSd G Ay 3as GSF OKSNINA NEBIj ¢
etc.).

What kinds othings make it more likely that you will have this problem? (difficult tasks,
transitions, structured activities, smallNR dzLJ aSGdAy3asx GSIF OKSNIa NBI «
etc.)

When and where is the problem most likely to happen? (days of wagecific classes,
hallways, bathrooms)

When is the problem behavior least likely to occur? (days of week, specific classes, hallways,
bathrooms)

Setting Events: Is there anything that happens before or after school or in between classes
thatmakesii Y2NB f A1 St & KL {missed neditation,KibteySof dcaddrii¢? 6 f SY
failure, conflict at home, missed meals, lack of sleep, history of problems with peers, etc.)

DESCRIBE THE CONSEQUENCE

What usually happens after the problem occurs?®w & A& (G0KS GSIFOKSNRa NBI
other students react, is the student sent to the office, odes the student get out of doing work,
does the student get in a power struggle, etc.)

*Adapted from Crone & Horner, 2004

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



FUNCTIONAL
ASSESSMENT
OBSERVATION

FORM
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Date

Observer

Student

School

Setting Information

Time

Antecedent

Behavior

Consequence

Lori Newcomer, Ph.D.

University of Missouri

NewcomerL@missouri.edu



Antecedent / Behavior / Consequence Form

40

Circle One: Mon Tue Wed Thurs Fri Full Day Absetial D&gin out
Student: Date: Page of

Time Context/Activity Antecedent/Setting | ldentified Target Consequence/ Student Reaction Staff
Start&End | St udent 6 s e nv il Whatoccurred in environment Behaviors Outcome How did the student react Initials
Time surroundings (people, places, | immediately before target List tvoe of behavior disolaved! What haopened in the immediately after the initial

events) behavior ocars d - type o pilay : ppen - consequece delivered
uring incident environment immediately after
the behavior occurred
Key

= <|~|o|n|m o|o|w>

~|<|~|o|n|mo|o|w| >

=|<|~|o|m|mo|o|w| >

~ <|~|o|n|m/o|o|w|>

~|«|~|o|n|m|lo|o|m| >

Lori Newcomer, Ph.D.
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ABC Data Analysis Chart
Student: Date:
Days of Data (count total number of days data was collected)
Tal Number of Incidents (count total number of incidents during data collection
Average Number of Incidents Dai(yotal incidents divided by number of days)

TIME OF DAY Tally Ratio % Involved

Break day into segments based on student schedule.
Add total number of incident minutes divided by the total number of minutes and multiply by
100.

% of Day Engaged in Behavior
Tally the number of incidents on ela day of the week to determine if there is a pattern to the
behaviors based on the day of the week:

DAY OF WEEK Tally Average Incidents Per Day

List and review the contexts you measured to determine if there is a pattern:

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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CONTEXT Letter Tally Ratio %
Involved
A
B
C
D
E
F
G
H
I
J
K
List the behaviors you tracked and tally the frequency. Are there any that do not have enough
information to make a hypothesis?
BEHAVIORS Tally Raio %
Involved
List the antecedents measured:
ANTECEDENTS | Letter Tally Ratio % Involved
A
B
C
D
E
F
G
H
I
J
K

Lori Newcomer, Ph.D.

University of Missouri
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Look for patterns to see if certain behaviors are associatéidl @artain antecedents. List the
antecedents and behaviors. Tally the frequency of each behavior that correlates with the

antecedent
Behaviors

ANTECEDENTS | Letter

A

Ne|l—IZT|OIMMO|O|®

Look for patternsa see if certain behaviors are associated with certain antecedents. List the
antecedents and behaviors. Tally the frequency of each behavior that correlates with the
antecedent

Behaviors

CONSEQUENCES Letter

A

I OMmMmOO|®

= | &

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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Review the consequences to see if certain consequences stop the behavior effectively. Unless
GKS yasgSNI Ad dal2LIJISRE GKS O0SKIFE@A2NI Aa O2yaa

CONSEQUENCES Letter Tally Student Reaction | % Effective
A Stopped| Continued
B
C
D
E
F
G
H
I
J
K

Add the total tallies beside each consequence.

Add the number of stops and the number of continues in each row.

Divide the total stopped by the total mober of tallies in each row to determine % of
effectiveness

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



Scatter Plot Assessment

Sudent Name:

l—\ Behavior not observed m

Observer:

Start Date:

45

Target Behavior:

Date:

Time of day ( min. intervals) or Class

Lori Newcomer, Ph.D. University of Missouri

NewcomerL@missouri.edu
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Functional AssessmergBehavior Support Plan Checklist

Determine whether each of the following components have been completed/addressed in the
development and implementadn of the functional assessment based behavior support plan

Student:

YES

NO

Date:

Behavior has been operationally defined

Datahave been collected
¢ Direct
¢ Indirect

Hypothesis statement has been developed that includes:
¢ Setting events/situations that trigger problem behaviors
¢ Antecedent events that trigger problem behaviors
¢ Consequence events that maintain problem bebeavi
¢ Problem routines have been identified
¢ Maintaining function of the problem behavior (get/avoid)
Comments:

Direct observation has been conducted to confirm hypothesis

Function of the behavior is clearly defined

Behavior intervention plan isased the outcomes of the functional assessment

Strategies for the following components have been identified
Prevention
¢ Decreasing effectiveness of antecedent events that trigger problem behaviol
and increase effectiveness of antecedent events thgger replacement
behaviors (e.g. modify activity schedule, adapt curriculum, modify design of
instruction, adapt instructional procedures, prompts for appropriate behavior
precorrects)
Instruction
¢ Teaching desired and acceptable alternative behavioacement skills and
adaptive social behaviors.
Extinction
¢ Minimize positive and negative reinforcement maintaining problem behaviors
Reinforcement
¢ Increasing the effectiveness of appropriate behavior (e.g. range of effective
reinforcers, schedule of refiarcement).
Comments:

Lori Newcomer, 2002
Adapted from: Horner, Sugai, Todd, LeRamer, (2000). Elements of behavior support plartecAnical brief. Exceptionality 8(3), 205215.
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Contextual fit has been ensured (e.g. values/expectations of adults, skill and fluency
staff, budget, time requirements, administrative supports, student and family centere
Comments:

Evaluation

Procedures haveden identified for monitoring the effectiveness of the plan
¢ Schedule developed to collect data
¢ Measurement system developed to monitor:
¢ Decreases in occurrence of problem behavior
¢ Increases in occurrences of desired and acceptable behavior
Comments:

Criterion for data based decisions has been established

Procedures have been developed in case of emergency/crisis/escalation (if necessa
(e.g. arrangement of physical environment, practice of procedures to prevent and
respond to crisis and emeggcy situations)

Plan is in place to monitor the accuracy and fidelity of implementation of Behavior
Support Plan (e.g. system / schedule for regular meetings to review implementation

Data review date is set

Plans established for regular rewi and revision

Plan Revision Notes:

Lori Newcomer, 2002 Adapted from: Horner, Sugai, Todd, Bakiger, (2000). Elements of behavior support plans: A technical brief.
Exceptionality 8(3), 205215.
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SeltAssessment of Contextual Fit Bchools
Horner, Salentine, & Albin, 2003

The purpose of this form is to assess the extent to which the elements of a behavior support plan fit the contextual
features of your school environment. Plan participants are asked to rate (a) personal knewfdtig elements

of the plan, (b) perception of the extent to which the elements of the behavior support plan are consistent with

GKSANI LISNB2Y It @FfdzSax yR aiAafttaz FyR 600 GKS aoOKz22ft Q;
be conpleted as a group when completing or reviewing the plan, or completed individually and turned into the

support team.

Name of Plan Participant: Role :
Support plan reviewed:

Knowledge of elements in the Behavior Support Plan.

1. | am aware of the elements of this behavior support plan.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

2. 1 know what | am expected to do to implement thishawvior support plan.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

Skills needed to implement the Behavior Support Plan

3. | have the skills needed to implement this behavior support plan.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagyree Disagree Agree Agree Agree

4. | have received any training that | need to be able to implement this behavior support plan.

No training needed

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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Values are consistent with elements of the behavior support plan

5. | am comfortable implementing the elements of this behavior support plan

1 2 3 5 6
Strongly Moderatdy Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

6. The elements of this behavior support plan are consistent with the way | believe students should

be treated.
1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

Resources available to implement the plan

7. My school provides the faculty/staff time needed to implement this behavior support plan.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

8. My school preides the funding, materials, and spaced needed to implement this behavior
support plan.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

Administrative Support

9. My school provides the supervision support nedder effective implementation of this
behavior support plan.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

10. My school administration is committed to investing in effective design and implementation of
behavor support plans.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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Effectiveness of Behavior Support Plan

11. | believe the behavior support plan will be (or is being) effective in achieving targeted outcomes.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

12. | believe the behavior support plan will help prevent future occurrence of problem behaviors for

this child.
1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

Behavior Support Plan is in the best interest of the student

13. | believe this behavior support plan is in the best interest of the student.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agee Agree

14. This behavior support plan is likely to assist the child to be more successful in school.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

The Behavior Support Plan is efficient to implemte

15. Implementing this behavior support plan will not be stressful.

1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

16. The amount of time, money and energy needed to implement this behavior support plan is

reasorable.
1 2 3 5 6
Strongly Moderately Barely Moderately Strongly
Disagree Disagree Agree Agree Agree

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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The Intervention Decision Model
(Umbriet, Ferro, Liaupsin & Lane, 2006)

The Intervention Decision Model is a straightforward and specific techniguelaped by Umbreit,

Ferro, Liaupsin & Lane (2006) for directly linking interventions to the identified function of the problem
behavior. The technique employs a series of questions to identify which of three methods will most
directly address the behawvial function, decrease the problem behavior, and increase the replacement
behavior.

There are three basic intervention strategies and methods (Sugai, et al., 2000):
1. Adjustments to the environment that reduce the likelihood of problems
2. Teaching replaceant skills and building general competencies
3. Manipulating consequences to promote positive behaviors and deter problems

These three categories make up the methods used in the FunBtised Intervention Model.

Method 1: Teach the Replacement Behavisy(

T Adjust antecedent conditions so new behaviors are learned and aversiv|
conditions avoided.

Key Elements T Provide appropriate reinforcement for replacement behavior

fTwithhold the consequence that previously reinforced the target behaviq

Method 2: Impove the Environment

T Adjust antecedent variables so the conditions that set the occasion for t
target behavior are eliminated and new conditions are established in wh
the replacement behavior is more likely to occur.

9 Provide appropriatgositive reinforcement for replacement behavior

T Withhold the consequence that previously reinforced the target behavio

Key Elements

Method 3: Adjust the Contingencies

91 The consequence that previously reinforced the target behavior is provi
for the replacement behavior;

91 The consequence that previously reinforced the target behavior is withh
when the target behavior occurs (extinction); and

1 The antecedent conditions are adjusted to make it more likely that the
replacement behavior will occur.

Key Elements

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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Step One:Review the FBA results

Step Two: Ask two questions to identify the intervention method or methods that are appropriate to
use for the target behavior and antecedents identified in the FBA.

1. Can the individual perform the replacement behavior?
LT GKS yasgSNI Aa&a abhéxr dzaAS aSGiK2R mMY ¢Sl OK (K
9 Ask the next question

2. Do antecedent conditions represent effective practices for the environment in which the
behavior occurs?

LT GKS IyasgSNI A4 dGbhés odmed aSiK2R HY LYLNINRGZS
LT GKS FyassSN (2 020K loddMatibd2y a Aa &, 9{é5s= dza$s
1. Can the student perform the replacement behavior?
No Yes
\ Y
2. Do antecedents represent 2 2. Do antecedents represent
best educational practice? Use Method 1 — > best educational practice?
No . Yes No Yes
\ \ \
Use Methods Use Method Use Method
land?2 2 3

Step Three Develop an intervention based on strategies described in thihod you identified in step
2.

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



Intervention Method 1. Teaching the ReplacemeBehavior

Method 1 Elements

Resulting Intervention Elements

Adjust antecedent conditions s
new behaviors are learned and
aversive conditions avoided

Provide appropriate
reinforcement for replacement
behavior

Withhold the consequence that
previously reinforced the target
behavior

Intervention Method 1 and Method 2:

Teaching the Replacement Behavior & Improve the Environment

Method 1 and 2 Elements

Resulting Intervention Elenmsts

Adjust the antecedent conditions
so new behaviors are learned
and aversive conditions avoided
(Method 1)

Adjust the antecedent conditions
so that the conditions that set
the occasion for the target
behavior are eliminated and the
replacement behawair is more
likely to occur. (Method 2)

Provide positive reinforcement
for the replacement behavior.
(Method 1 and 2)

Withhold the consequence that
previously reinforced the target
behavior when it occurs.

(Method 1 and 2)

Lori Newcomer, Ph.D.

University of Missouri
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Intervention Method 2: Improve the Environment

Method 2 Elements

Resulting Intervention Elements

Adjust the antecedent condition
so that the conditions that set
the occasion for the target
behavior are eliminated and the
replacement behavior is more
likely to accur;

Provide appropriate
reinforcement for the
replacement behavior.

Withhold the consequence that
previously reinforced the target
behavior when it occurs.

Intervention Method 3: Adjust the Contingency

Method 3 Elements

Resulting Intevention Elements

Provide positive reinforcement
for the replacement behavior.

Adjust the antecedent conditions
to make it more likely that the
replacement behavior will occur

Withhold the consequence that
previously reinforced the target
behavor when it occurs.

Lori Newcomer, Ph.D.

University of Missouri
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Behavior Intervention Plan for Juanita
Behavioral Definitions

1. Thetarget behavioiis off-task behaviorwhich is defined as engaging in behavior that is
incompatible with work completion, such as talking to classmates duriatyvsek, leaving her
seat to roam the room, playing with objects, refusing to do her work, touching, pushing, yelling,
complaining, and attempting to engage the teacher or aide in irrelevant discussion.
Thereplacement behavids ontask behaviorwhichis defined as completing assigned work
without disturbing others, and raising her hand to ask for assistance.

2. Thetarget behavioris harassing peetswhich is defined as name calling, taking other peoples
things or asking irrelevant questions using sanca
Thereplacement behavids social skills to initiate conversations.

Baseline Data
During two observation periods of 10 minutes each, using-ae8@nd time sample, Juanita was-ta#k
65% of the intervals.

Function of the Behavior
1. When Juanitas given written assignments, she engages irtadk behavior, to escape.
2. When Juanita is given lengthy assignments, she engagestaskfbehavior, to escape.
3. When Juanita has visited her father over the weekend, she engagestaskfiehavior, to
es@pe work (because of fatigue)
4. When Juanita is in unstructured situations with unfamiliar peers, she engages in inappropriate
interactions, to gain their attention.

Behavioral Objective
Juanita will decrease effisk behaviors during academics to less thafo
Juanita will engage in no inappropriate interactions with peers

Intervention Procedures

Antecedent Strategies

' Minimize amount of written work; provide alternative strategy for work completion (e.g., tape
recorder)

9 Break work into small increments.

1 Makes sure instructions are clear and explicit

9 Seat her near classmates in cafeteria; gradually introduce new people while prompting appropriate
interactions.

' Have her return home earlier on Sundays after visiting her father

Behavior Instruction

T Replacement When independent assignments are given, teach her to request assistance when she
feels overwhelmed with assignments or does not understand what she is supposed to do.

9 General adaptive skills: Provide social skills instruction, and prompt her toeeitgagpropriate
interactions.

Y Tolerance skills: Gradually introduce her to new people

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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Consequence Strategies

ﬂAt the first sign of oftask behavior, prompt her to request help; if behavior continues, brainstorm
with her to determine why the assignmerst problematic.

ﬂRequire her to apologize to peers for inappropriate comments.
ﬂProvide all feedback quietly and discreetly.

Data to be Collected
On Task: Momentary time sampling of engagement every 10 minutes daily until goal reached; then fade
to monthlyobservations thereafter.

Peer Interactions: Twothinute observations, using a frequency count during lunchtime, daily until
goal is reached; then fade to monthly observations thereafter.

Program Review Date
The Behavior Intervention Plan will be revexd on May 20, 2005.

Personnel and Roles

YO 93 GKS {LISOAlLt 9RdzOFGA2y GSIFOKSNE gAft O2yRdzO0
assign her work, and determine the amount to be done before a break. She will instruct Juanita that she

will be allowed to have a break to go to the Resource Room to play math computer games after the

required work is done and when she asks politely for a break.

Emergency Procedures

Should Juanita becomes disruptive or refuses to do her work, she will beosénst Resource Room or

the office to complete her assignment away from her peers. She will not be allowed to play computer
games or go to recess thatyla

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu
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Determining Function Example 1: Bernard

Bernardis a &' grade boy who has few friends. He has been referred for his tendency to exhibit
aggressive verbal behavior in unsupervised settings. This behavior includes yelling at peers and making
threatening comments. Interviews with two teachers suggestth& N/ I NRQa 06 SKIF @A2NJ 200
immediately after peers tease him. These teachers also agree that, in most cases, the consequence of
.SNYIFNRQAE O0SKFE@A2NI Aa GKIFIG GKS LISSNAR adz2L) GSIFaay3
and the consequence; Beard tells you that other students make fun of his weight and his clothes and
that he yells or says things to scare them so they will stop. After reviewing the interview data, you
decide that you would have the best opportunity to observe this behaviondutinch and transition
periods.

You observe on three occasions during the time that Bernard leaves class, goes to lunch, and
returns to class. DuringtheseBY 20 aSNI3IF GA2yas e2dz NBO2NR (g2 Ayadil
aggressive behavior. In bothsms, you observe that, prior to the behavior, peers are facing Bernard and
talking, though you cannot hear the words clearly. You also observe that, immediately after the
behavior, the peers leave the area.

As you review your data in relation to tif@ncton Matrix, you ask a series of 6 questions. Does
the interview and observational data suggest that the behavior is maintained by:

1. 1 00Saa G2 FGGSYydAaA2yK b2z GKSNBE ¢6SNBE y2 Ayaidl yoSa:
gaining additional attention

2. Escape from attention? Yes. Interviews with the teachers and with Bernard point out that peers
leave Bernard alone after he is verbally aggressive. Your observational data confirm the interview
findings.

3. Access to tangibles or activities? No, therewgr2 Ay aidl yO0Sa Ay gKAOK . SNYI N
access to an item or activity.

4, 9a0IFLIS FTNRY GFly3arotSa 2N FOGAGAGASEAK b2d . SNY I NF
allow him to escape a task or activity.

5. Access to sensory stimulaton? No. W& A& y2 RIFGlF G2 &dzZ33Sad . SNY I NFR
access sensory stimulation.

6. 9a0FLIJS FNRBY aSyaz2NeE aldAYdzZ I GA2yK b2d ¢KS RIOF Rz
aggression provides escape from sensory stimulation.

Positive Reinforcenmd Negative Reinforcement
(Obtain) (Avoid)
Attention
Tangible /
Activity
Sensory

Using your collected data and the results from consideration oflnection Matrix develop the
statement of function:

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



Determining Function ExampleCharlie
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Charlieisa9yealdboyinthe I N} RS® DAOSY KAad LINROfSYa 4AGK KFEyYyRS
teacher has referred him for special education services, though Charlie has not yet been identified as eligible for

I K| NJorkiesl 8udut lisSHaSkbENdJioA This behavidr indludes talking with peers,

walking around the room, repeatedly+starting assignments, and rooting around in his desk or backpack. The
teacher is concerned that Charlie is-tdfk far more often than dter students and that the behavior is interfering
with his ability to learn and complete his work.

¢KS S OKSNJ RSaONROGSa
/ K NI AaSk®eéhavibritéhds to occur shortlfter he is presented with a task that calls for extended writing,
such as developing three or more complete sentences around a single theme. The teacher explains that this
0SKI @A2N) aSSya (2 NBadzZ G Ay [/ KI NI AsSh@atiin cthersifuatadd® théi 2 O
off-task behavior tends to occur when Charlie is seated next to certain classroom peers whom the teacher reports

NI

reciprocate.

B

662 RAFFSNByYy(H arailddz GdAzya

/| KNI ASQa FTNASYRaod 2KSy /KFENIAS R2Sa |adySyLi

P.E. and being with his friends are probably his favorite activities in school and that he most dislikes the morning
writing tasksthat students are expected to complete each day. Charlie recognizes téskfibehavior as a

Ay GKIFdG KS a3Séa Ay (GNRdzmt S¢é Y2NB (Kl
You conduct observations on three separate occasions during morning classroom routineswaén

the teacher reports much of the effisk behavior occurs. You witness several occurrences-tdsifbehavior

RdzNAy 3 SI OK
behavior include the preseation of handwriting tasks and proximity to specific peers. You also discern that the
consequences do indeed include failure to complete work and social responses from peers around him.
Does the interview and observational data suggest that the behavinaistained by:

Access to attention? Yes. Both interviews and observations confirm thtasifbehavior occurs when Charlie
aAda ySINI OSNIFAY LISSNE
Escape from attention? No. There were ndid | y OSa Ay ¢ -KagkOdbaviork pravifiell &sthpe 2 T F
from peer or staff attention.

LINPOESY 2yfe

1.
2.

3.

I 00Saa G2
item or activity.

20aASNBIFGA2Y @

GFry3AaoftSa 2NJ I

a adza3SadSR o0& GrBk 0SI OK

| viaRk sicialladvancdS.S NE NB OA LIN2 OF

AY 6

2 YL

2 azi

2dzNJ AYGSNIBASS 6AGK / KFENIAS O2yFANNX& (KS (Sl OKSNRa

y 201

SNE

068 /¢

OUAGAGASAK b2 GKSNB gSNB y?2

Escape from items or activities?S & ® adzf G A LX S a2 dzNO S & -taskFbehaviois tenditK 2 &
occur when he is presented with tasks that require extended handwriting. The data also include evidence that
0KS O02yaSljdzSyO0S 2F / KINIASQa neSKIF@A2NI Aa Tl Af dzNB

I 00Saa G2
sensory stimulation.

9a0FLJS FTNRY aSyazNe

A8ya2NE adAYdzf

provides escap from sensory stimulation.

FGA2YyK b2d ¢KSNB | NB y2

AGAYdzZ F A2YK b2d b2 -taskhehavick &

Positive Reinforcement
(Obtain)

Negative Reinforcement
(Avoid)

Attention

Tangible /
Activity

Sensory

Using your collected data and the results from consideration ofinection Matrix develop the
statement of funtion:

Lori Newcomer, Ph.D.

University of Missouri
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Functional Assessment Checklist for Teachers and Staff (FACTFBart A)

Step 1 Student/ Grade: Date:
Interviewer: Respondent(s):

Step 2 Student Profile: Please identify at least three strengths or contributions the student brings to school.

Step 3 Problem Behavior(9: Identify problem behaviors

____ Tardy ____ Fight/physical Aggressior ____ Disruptive ____ Theft

____Unresponsive ____ Inappropriate Language ____ Insubordination ~___ Vandalism

____ Withdrawn ___Verbal Harassment ____Work nd done ____ Other
__Verbally Inappropriate __ Selfinjury

Describe problem behavior:

Step 4 Identifying Routines: Where, When and With Whom Problem Behaviors are Most Likely.
Schedule | Activity Likelihood of Problem Behavior | Specific Problem Behavior
(Times)
Low High

1 2 3 4 5 6

1 2 3 4 5 6

Step 5 Select 13 Routines for further assessment: Select routines based on (ajn8arity of activities (conditions)
with ratings of 4, 5 or 6 and (b) similarity of problem behavior(s). Complete the FACTSPart B for each
routine identified.

March, Horner, Lewidalmer, Brown , Crone, Todd & Carr (2000) 4/24/00

Lori Newcomer, Ph.D. University of Missouri NewcomerL@missouri.edu



Step 1

Step 2

Step 3

Step 4

Step 5

Step 6

Step 7

Step 8

Functional Assessment Checklist for Teachers & Staff (FACT®art B)

Student/ Grade: Date:
Interviewer: Respondent(s):

Routine/Activities/Context: Which routine(only one) from the FACTBart A is assessed?

Routine/Activities/Context Problem Behavior(s)

Provide more detail about the problem behavior(s):

What does the problem behavior(s) look like?
How often does the problem behavior(s) occur?
How long does the problem behavior(s) last when it does occur?

What is the intensity/level of danger of the problem behavior(s)?

What are the events that predict when the problem behavior(s) will occur? (Predictors)

Related Issues (setting events)
Envir onmental Features

___illness Other: ____reprimand/correction____ structured activity
____drug use ____physical demands ____ unstructured time
___negative social __socially isolated __ tasks too boring
__conflict at home __with peers ___activity too long
____academic failure ___ Other ___tasks too difficult

What conseuences appear most likely to maintain the problem behavior(s)?

Things that are Obtained
Things Avoided or Escaped From

____adult attention Other: ____hard tasks Other:
____peer attention ____reprimands

____ preferred activity ____peer negatives
____money/things ____physical effort

____adult attention

SUMMARY OF BEHAVIOR
Identify the summary that will be used to build a plan of behavior support.

Setting Events & Predictors Problem Behavior(s) Maintaining Consequence(s)

How confident are you that theSummary of Behavior is accurate?

Not very confident Very Confident
1 2 3 4 5 6

What current efforts have been used to control the problem behavior?

Strategies for preventing problem behavior
Strategies for responding to problem lehavior

___schedule change  Other: ___reprimand Other:

____seating change ___ office referral

____curriculum change ____detention

March, Horner, Lewidalmer, Brown , Crone, Todd, & Carr (2000) 4/24/00
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Student: Danita Hart Date:4/30/2009 Page of
Time Context/Activity Antecedent/Setting | ldentified Target Consequence/ Student Reaction | Staff

Start&End | St udent 6 s e nv il Whatoccurred in environment Behaviors Outcome How did the student react Initia
Time surroundings (people, places, immed_iately before target List type of bixavior displayed | What happened in the immediately after_the initial Is

events) behavior occurs during incident environment immediately after consequence delivered

the behavior occurred
8:38:39 A A B B B LT
9:00:22 C E C I A RS
12:15 I H A C A LT
12:23
3;18:30 A A B B B GP
Key | A. group work A. transition A. throwing objects | A. choice given A. stopped
B. individual work | B. choice gven B. disruptive B. redirection B. continued
outburst
C. reading C. redirection C. physical C. discussion of beh C. intensified
aggression

D. math D. instruction/directive | D. D. personal space giver| D. slept

E. spelling E. new task E. E. changd activity | E. yelled

F. social studies F. routine task F. F. peer attention F. cried

G. science G. physical prompt | G. G. verbal reprimand| G. other behavior

H. free choice H. teacher attention to otreer | H. H. physical prompt | H. moved away

l. lunch I . tol d l. l. time out I. self-stimulation

J. outside J. close proximity | J. J. J.

K. K. interaction K. K. K.

Lori Newcomer, Ph.D.

University of Missouri
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ABC Data Analysis Chart
studentDanita Hart pate: May 16, 2009

10 Days of Dat&count total number of days data was collected)
32 Total Numbeirof Incidents(count total number of incidents during data collection)
3.2 Average Number of Incidents Dai(yotal incidentsdivided by number of days)
406 Total Number of Minutes Engaged in Target Behguimint on A/B/C form)
12.69 Average Length of Incident@ivide total number of incident minutes by number of incidents)
5.3 % of Day Engaged in Behawigdd total number of incide minutes divided by the total

numberof minutes and multiply by 100)

Break day into segments based on student schedule.

TIME OF DAY Tally Ratio % Involved
8:008:29 0/32 0%
8:308:59 VVVVV V 6/2 19%
9:009:29 VVVVV V 6/32 19%
9:309:50 0/32 0%

10:0810:29 V 1/32 3%
10:3810:59 0/32 0%
11:0011:29 0/32 0%
11:3011:59 0/32 0%
12:002:29 VVVVV 5/32 16%
12:3012:59 V 1/32 3%
1:001:29 VVVV 4/32 13%
1:301:59 0/32 0%
2:02:29 V 1/32 3%
2:303:00 0/32 0%
3:003:30 VVVVV VVV 8/32 25%

Lori Newcomer, Ph.D.
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Tally the number of incidents on each day of the week to determine if there is a pattéhne to
behaviors based on the day of the week:

DAY OF WEEK Tally Average Incidents Per Day
Mon (2) VVVVV VVVVV V 9.5
Tues (2) VVV 1.5
Wed (2) VVV 1.5
Thurs (2) VVVVV V 3.0
Fri (2) VVVVV VVVV 4.5

List and review the contexts you measured to detarenif there is a pattern:

CONTEXT Lette Tally Ratio %

r Involved

Group work| A | VVVVV VVVVV VVVV | 14/32| 44%
Independenty B

Reading C VVVVV V 6/32 19%

Math D VVVVV 5/32 16%

Spelling E \Y 1/32 3%
Social Studig F
Science G
Home Roon H

Lunch | VVVVV V 6/32 19%
Outside J
K

List the behaviors you tracked and tally the frequency. Are there any that do not have enough
information to make a hypothesis?

BEHAVIORS Tally Ratio %
Involved
Throwing obj¢ VV 2132 6%
Disruptawutbury vvvvv VVVVV VVVVVVVVVV 20/32| 63%

Physical aggre VVVVV VVVVV 10/32| 31%

Lori Newcomer, Ph.D.



List the antecedents measured:
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ANTECEDENTS | Letter Tally Ratio %
Involved
Transitions| A | VVVVV VVVVV VVVV 14/32 | 44%
Choice give| B
Redirection| ¢
Instruction/dire D VVV 3/32 9%
New task E VVVVV VVV 8/32 25%
Routine tast F
Physical pror G
Teacher attention H VVVVV VV 7/32 22%
Tol d |
J
K

Look for patterns to see if certain behaviors are asgediavith certain antecedents. List the
antecedents and behaviors. Tally the frequency of each behavior that correlates with the

antecedent Behaviors
ANTECEDENTS | Letter | Throwing Obji Disruptive Outl Physical Aggre
Transitions| A VYWY VY
Choice give| B
Redirection| c¢
Instruction/dire D VVV
New task E V VVVVV VV
Routine tast F
Physical pror G
Teacher attention H VvV VVVVV
Tol d |
J
K
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Look for patterns to see if certain behavien® associated with certain antecedents. List the
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antecedents and behaviors. Tally the frequency of each behavior that correlates with the

antecedent
CONSEQUENCES{ Letter| Throwing Obj{ DisiiMNee Outl Physical Aggre
Choice give, A VVVVV V
Redirection| B VVVVV VVV
Discussion| c \Y} vV \Y
Personal Spac b
Changed Act| E vV
Peer Attentiqc F \Y} \%
Verbal Reprin G
Physical Proi H
Time Out | VVVVVVVVVV
J
K

Review the consequences to see if cartaonsequences stop the behavior effectively. Unless

GKS FyagSNI Ad dal2LIJISRE GKS O0SKIF@ZA2NI Aa
CONSEQUENCEY Letter Tally Student React!on % Effective
Stopped | Continued
Choice give A VVVVV V VVVVV \% 83%
Redirection B VVVVV VVV VVV VVVV 38%
Discussion c¢ VVVV vV \AYj 50%
Personal Spa¢ D
Changed Act E VvV VvV 50%
Peer Attenti( F
Verbal Reprit G
Physical Pro| H
Time Out | VVVVVVVVVV |VVVVV [VVVVV 50%
J
K

Add the total tllies beside each consequence. Add the number of stops and the number of continues in each

row.Divide the total stopped by the total number of tallies in each row to determine % of effectiveness

Lori Newcomer, Ph.D.
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Record Review Notes

Check the box indicating the formsathwere available and reviewed and write down the major
themes and important notes that were retrieved from the record review.

Student: Denita Hart Date of Review:April 30, 2009

Name of Team member Reviewing Recordissroom Teacher and Speech Teacher

X Medical Documents

The school records were gleaned for information about medication

issues. It does not appear that Denita has ever received medications

for anything other than normal childhood ailments. A revie w of the
records indicates that Denita was a normal delivery and had

normal early childhood development.

X Psychological Reports

Danitads psychol ogi cal i ndi cats that her func
learning disability cateqory. Her 1Q is 103. Her full s cale scores on
the Woodcock Johnson -revised are as follows: Oral Expression, 98;

Listening Comprehension, 97; Written expression, 95; Basic reading
skills, 76;: Reading comprehension, 74; Math calculation skills, 91:
Math reasoning, 89.

A Mental Health Dcuments

X Previous Support Plans

Previo us teachers have indicated that they have tried the following:
(a) time  -out, (b) losing privileges, (c) home/school note program.
None have resulted in improvement in her behavior.

Lori Newcomer, Ph.D.



X Office Referral Forms & Disciplinary Actions

Denita has an average of 22.5 office discipline referrals per year

from2 ™ grade through 5 . The disciplinary actions have ranged

from talking to her to sending her home for the day when her

behaviors were our of control. It does not appear that any

disciplinary actions ha ve changed her behaviors since they were

evident within a short time soon after.

X Educational Programs & Plans

Denita has received pull out services. In second grade she was

pulled out 60% of the day. Her behaviors were not as severe nor as

frequent. However, her mother stated that she desires for Denita to

be in a small classroom of inclusion children which the district

agress is an ideal placement for Denita. Denita is currently

included 100% of her day.

X Academic History & Documentation

Denita __has shown academic progress on her IEP goals from year to year.

Her grade reports indicate that she is performing in the average range in
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all subjects except reading. She continues to struggle with reading.

X Allied Health Provider Assessments (e.gcupational therapy, speech and language

therapy, nursing)

Denita receives speech therapy 2 times a week for 30 minutes each time.

She has a slight tongue thrust, which is improving with therapy. She does

not require OT or PT at this time.

Lori Newcomer, Ph.D.
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Hart Study: Denita Hart

Danita is a sixth grade student with mild learning disabilities. Her teacher, Mrs. Thomas, has
requested assistance because Danita's behaviors are impeding not only her learning, but the learning of
others in the classroom. Prido meeting with the Student Support Team (SST), Mrs. Thomas and Mrs.
Simmons, the speech teacher, did a record review to determine if there was any information in her
records that would shed light on Danita's target behaviors.

The BST has been assemblElde PE teacher, speech and language pathologist, assistant
principal, counselor, paraprofessional, the learning resource teacher, Mr. and Mrs. Hart, and a second
sixth grade teacher have joined Mrs. Thomas in a BST meeting.

Mrs. Thomas gives some backgnad information on Danita to the group. Danita's learning
disabilities are in the areas of reading. She does well in math and any-baratsivities. She quits
easily if an assignment involves reading and spelling. There are two other students in sheoctag/ith
learning disabilities with a total of 17 students in the class. Danita has several good friends that she plays
with at recess.

The team asked Mr. and Mrs. Hart about their home life and if they could shed some
background information on Danitdige. Mr. and Mrs. Hart identified that Danita is the youngest of
three girls, and that both of her sisters are much older with one in high school and one in college. Danita
does not have to do much around the house because her sisters tend to "babghdeio her chores
for her. Mrs. Hart works fulime in a highstress position as a stock analyst, and Mr. Hart travels
frequently out of state for his business. The Hart's admitted that mornings are very hectic with everyone
going in different directionand that Danita's lack of organizational skills causes her to have a "bad"
morning on most mornings. Mr. and Mrs. Hart are willing to assist the team with any plans they devise
to help Danita with her behavior problems.

Mrs. Hart defined the behavior prédms that Danita was having in the classroom. The team
decided that it was very important to define the behaviors in measurable and observable terms. The
behaviors are listed below:

o Throwing objects A physical object leaves Danita's hands and lantisaat six inches from
Danita.

e Disruptive outburst:A loud verbal sound or words come from Danita that disturbs the learning
environment.

e Physical aggressiorAny part of Danita's body comes in contact with another person with force.

After ddining the behavioral terms of th&rget behaviorghe team wrote a key of possible:

e Contexts

¢ Antecedents

e Behaviors

e Consequences

e Student reactions

These keys were put on an Antecedent, Behavior, Consequence (ABC) chart so the team could duplicate
the ABC form for Mrs. Thomas to use to collect ten days of data for Danita's behaviors. This way the
same contexts, antecedés) behaviors, consequences, and student reactions are measured the same

way each day for ten days. It is important to have at least ten occurrences of a behavior in order to
determine the function. Ten days will likely result in at least ten occurrences.

Lori Newcomer, Ph.D.
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The team was taught how to fill out the charts and behavior data are collected for ten days. The
following ten pages are the results of ten days of data collection. This data will be analyzed to form a
behavioral intervention plan.

Mrs. Thomas agreed thahe and Mrs. Dodd, the paraprofessional, would collect the data since they
both spent the majority of time with Danita. Should any behaviors occur during specials, Mrs. Dodd
would be there to record the behaviors. The team agreed to meet again in 1Xaapslyze the data

and determine the function, or the reason behind Danita's behaviors.

1. Why is it important to define who will collect the data prior to collecting the data?
2. Have most regular education teachers been trained on what an FBA is oo leoliett data on
student's with problem behaviors?

3. Is an FBA only useful for students in special education services?

Eleven days later Mrs. Thomas met with the team to show them the data that was collected. They
looked at the ten pages of data and begaralyzing it. One person read off the data while another
person tallied the analysis forms. A third person figured the percentages, and then they were ready to
discuss the data.

The team then looked at the beginning time of each incident and markedGimaii3ute time frame
in which the incident began.

Next they tallied the number of incidents on each day of the week to determine if there was a pattern to
the behaviorsbased on day of the week.

Next they wanted to look at theontex to determine if there was a pattern there.
They tallied the behaviors that occurred. They asked if there were any that they did not have enough
information on to make a hypothesis

Behaviors Tally | Ratio % INVOLVE
Throwing Obijects \YAY 2/32 6%
VVVVV
Disrupive Outbursts xxxxx 20/32 63%
VVVVV
Physical Aggressio xxxxx 10/32 31%

Then they looked at thantecedentdo see if the things that were happening prior to the
behavior incidents were maintaining the behaviors. They thought it might be interesting to see if
behaviors could be paired with certain antecedents. The team also thought it might bestitey to see
if certainbehaviorswere paired with certain consequences and if certain consequences stop the
behavia effectively.

Lori Newcomer, Ph.D.
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Consequence | Letter| Tally Student reaction | % effective

Stopped | Continued

Choice Given | A VYYVViyvvwy v 83%
Redirection B YVVVV ywv vvvvy | 38%
VVV

Discussion C VVVV VvV VvV 50%
Personal Space Givii D

Changed Activity E VvV VvV 0%

Peer Attention F \YAY A% 0%
Verbal Reprimand | G
Physical Prompt H

Time Out L Vv VVVVW VWYY 50%

After they tallied the number of consequences and the number of times the behavior stopped or
continued in each columthey did the following:

1. Add up the total tallies beside each consequence.

2. Add up the number of stops and the number of continues in each row.

3. Divide the total stopped by the total number of tallies in each row and that is the percent of
effectivenesguring this behavioral observation.

1. What time of day is most difficult for Danita? Why do you suppose these times of day are most
difficult?

2. Why do you suppose Monday and Friday are most difficult for Danita?

3. Can you think of a reason that would explaimy group time, Reading, Math, and lunch would
be most difficult for Danita?

4. Why can we not make a determination about the function of Danita's throwing objects?

5. Why might transitions be difficult for Danita? What might be the function of Danita's b@isav
during transitions?

6. Go back to the data and look to see what was going on when Danita threw objects. Wherg was
she? Why might she have resorted to throw objects during those two times?

7. What consequence is most likely going to stop Danita's targetiers? Why?

Lori Newcomer, Ph.D.
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Now that the team had a good idea of thenction of Danita'sbehaviorsthey could fill out a
Competing Pathways Foramd brainstorm some ideas to teach Danita replacement behaviors. The
team knew they needed to fill out a Competing Pathways Form for each function that they discovered
from the data analysis. Since one of Danita'scfioms was escape and one was attention they needed
to fill out two forms. Together they brainstormed replacement behaviors and desired behaviors for the
target behaviorghat occurred with those two functions.

Mr. and Mrs. Hart agreed that Danita used attentisgeking behaviors at home and that they would
implement the same techniques at home. They also decided o Behita get more organized each
evening and weekend so that she was ready to go out the door and have a smooth transition each
morning.

Everyone agreed that they needed to label Danita's appropriate behaviors and to give her
attention for those approprite behaviors. They also determined that Danita needed to have planned
breaks so she could escape from her work from time to time without having a target behavior.

What are some ways to make Danita's day more pleasant for everyone?

Mrs. Thomas took th suggestions of the BST back to the classroom. She implemented the following:

e She taught Danita a secret signal of moving her name tag to the left side of her desk when she
needed a break. This way Danita could tell Mrs. Thomas that she didn't undetkandw task
and needed a break until Mrs. Thomas could come over and give her some individualized
instruction. Mrs. Thomas and Danita made a deal that Danita would look at a book until Mrs.
Thomas could get to her.

e For transitions, Mrs. Thomas implemedtseeveral ways for Danita to get more attention in a
positive way:

A She paired Danita up with a morning mentor, the speech teacher, who would meet with
Danita each day for 205 minutes and talk about what she did the night before and
what was on her agerafor the day. This helped her transition from home to school.

A In the afternoon, Danita met with the same speech teacher to show her the agenda and
talk about what homework she needed to get done that evening. The speech teacher
would compliment her forifling out her agenda book and talk about any situations that
arose during the day.

A Mrs. Thomas also made sure that she kept a running agenda on the board so that Danita
knew what activities were coming next.

It's been three months since the interventis started. Danita's teacher reports that she has had
so few disruptive outbursts and no physical aggression that she had almost forgotten that this had ever
been a problem. Danita still visits the speech teacher in the morning and afternoon. Althougtothidy
fade this activity, the speech teacher feels she has built a relationship with Danita and could circumvent
any future problems by keeping the relationship going.

Lori Newcomer, Ph.D.
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Method 1: Teach the Replacement Behavior
Gw2yl f Ré

e Adjust antecedenconditions so new behaviors are learned and avers
conditions avoided.

Key Elements e Provide appropriate reinforcement for replacement behavior
e Withhold the consequence that previously reinforced the target
behavior

Summary: Record Review, Interview, and Ohsgion
Ronald, a 8 grade student, exhibits behaviors that include demanding to join groups and loud
talking that has escalated to pushing, yelling, and attempts to leave the area. During interviews, you are
told that Ronald primarily exhibits these bahors during gym class. In fact, no one has ever seen him
behave in this manner in another class. However, Ronald indicates that he also has problems on the
LX I @3aINRPdzyR gA0K {ARA oK2 ¢2yQili S0 KAY 22AYy GKSAN.
You observe Ronald during gym on twoasions and during recess on two occasions each.
During the two gym observations, Ronald talks in a very loud voice (identified as yelling by the coach)
and criticizes the coach and other players 20 times, pushes 4 times, and, on one occasion, walks to the
gym door where he says he is going to leave. Ronald was sent to sit on the bench for each incidence of
pushing and for three of the incidences of yelling. Seventeen incidents of yelling were ignored. When
Ronald said he was leaving, the coach went to gatdnd spent five minutes telling him that his
behavior was going to get him in trouble. In all cases prior to exhibiting the target behavior, Ronald had
asked for the basketball and the other students had refused to give it to him. Ronald says hepikgs to
otailSdolff odzi GKS 20KSNJ {ARa R2yQli tA1S KAY IYyR
Although Ronald also exhibited the target behavior at recess, it was less severe, other students
exhibited similar behaviors, and neither the students nor the monitor respdrid the same manner as
0KS O2FOK FyR LIXF&@8SNBR Ay 3JeYy Oflaaod ¢KAa ¢l a (GKS
behavior also occurred during recess. In fact, Ronald yelled at other students 15 times and pushed
another student twice. Antecedds included two attempts to join the group playing basketball and 15
requests for the ball, all of which were initially refused. The consequence for 15 incidences of yelling was
that Ronald got the ball or was allowed to join the group. The consequengai$hing was that Ronald
was placed next to the playground monitor who talked to him for a couple of minutes and then sent him
back to the group.

Statement of Function
Based on the interview and observatiomsite the statement of function:

Lori Newcomer, Ph.D.
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Behavior Definitions
The target behavior idisruptive and aggressivehavior that includes

The replacement behavior $®cially acceptable requedtsjoin and play in a group that include:

Functionbased Intervention
Ask the Keyuestions:
1. Can Ronald perform the replacement behavior?

2. Do the antecedent conditions represent effective practice?

Use Method 1:Teach the Replacement Behavior.

Adjust antecedent | ¢ Provide social skills instruction for Ronald (new behavior)
conditions so new | ¢ Adjust the antecedent condition so Ronald briefly rehearses
behaviors are appropriate social skills at the beginning of class (new behavior).
learned and e Adjust the antecedent condition so social interactions areerasuch
aversive conditions|  as breaking the class into smaller groups for games (aversive
avoided. conditions avoided)

Provide appropriatg e Provide positive reinforcement for appropriate interaction (e.g.,
reinforcement for asking permission to join, complénting other students

the replacement

behavior.

Withhold the e The antecedent adjustment (i.e. making social skills easier and
consequence that teaching them to Ronald) removes the conditions that occasioneq
previously target behavior so it shdd no longer occur. If it does, ignore it.
reinforced the

problem behavior.

Lori Newcomer, Ph.D.
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Method 2: Improve the Environment
A5AY I €

e Adjust antecedent variables so the conditions that set the occasion for th
target behavior are eliminated and new conditions are established in wh
Key Elements the replacement behavior is more likely to occur.

e Provide appropriate positive reinforcement for replacement behavior
e Withhold the consequence that previously reinforced the target behavior

Summary: Record Review, Interview, and Observation

Dina, abur-year2 f R IANI Ay Iy SINIé& OKAfRK22R SRdzOI (A2
RFAf& oFaAad 5d2NAYy3 aY2NYyAy3d OANDESzZ¢ GKS GSI OKSN.
circle on the floor while the teacher presents instructibitdormation such as months of the year, days
of the week, numbers, etc. The circle is scheduled for 35 minutes, but Dina usually stays for
approximately 10 minutes, then runs to the dramatic play area and begins dressing and feeding the
dolls. When theéacher attempts to get her back to the circle, she resists by throwing a tanteuge(
behavio). Specifically, she screams very loudly, kicks anyone who tries to get near, and lies on the floor.

The teacher tells you that morning circle is importantidbina must participate. If she leaves
Dina alone, other children begin watching her instead of the teacher. If the teacher tries to get Dina to
come back to the circle, Dina throws a tantrum and no one can hear the teacher.

During your observations, yo@ni A 0S GKIF G 5Ayl NBIFIRAf& O2yvyS8Sa G2
the circle for 12 to 15 minutes. After that time, she leaves the circle, goes to a play area, and ignores the
teacher. You also confirm that the children watch Dina instead of the teachehah®ina resists
NBGOGdZNYyAYy3a (G2 OANDES o0& aONBFYAy3d:r (AO1AY3I YR f @A
behavior is that she does not sit in circle. When you try to interview Dina, she tells you that her mother
told her not to talk to stangers.

Statement of function
Write a statement of function:

Behavior Definitions
Identify and define the target and replacement behaviors.

Lori Newcomer, Ph.D.
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Ask the Key Questions:
1. Can Dina perform the replacement behavior?
Dina has demonstrated she can participate in the morning circle for 12 to 15 minutes, but not
for the 30 minutes the circle is scheduled.
2. Do the antecedent conditions represent effective educational practice?
The answer to Question 2 is that the antecedeanditions donot represent effective practice.
First, all 20 children are in circle at the same time. Good practice suggests the groups should be smaller
(maybe two groups with no more than 10 students in each). Second, group instruction for children
Dinf Q& | 3S &aK2dZ R 6S GAYS ftAYAGSR® 5Ayl Olyy2a aii
that Dina will stay in the group and participategglacement behavigiif the size of the group is reduced
and if the activity is limited to 15 minutes.
Use Method 2. Improve the Environment

Adjust antecedent
variables so the
conditions that set the
occasion for the target
behavior are eliminated
and new conditions are
established in which the
replacement behavior is
more likely to occur.

Provide appropriate
positive reinforcement
for replacement behavior

Withhold the
consequence that
previously reinforced the
target behavior

Lori Newcomer, Ph.D.
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Method 1 and 2: Improve the Environment and Teach the Replacement Behavior
G/ KI NI A S¢

e Adjust the antecedent conditions so new behaviors are learned and
aversive conditions avoided. (Method 1)

e Adjust the antecedent conditions so that the conditions that set the
occasion for the target behavior are eliminated and the replacement

KeyElements behavior is more likely to occur. (Method 2)
¢ Provide positive reinforcement for the replacement behavior. (Methg
1and 2)

e Withhold the consequence that previously reinforced the target
behavior when it occurs. (Method 1 and 2)

Summary: Record Reviewterview, and Observation

Charlie is a 9 yeanld boy in the & grade. His classroom teacher referred him for special
education services because he has problems with handwriting. He has not yet been found eligible for
ASNIDAOSad { KS prodRes vsioftaskbSHavior that intlldesStaking with peers, walking
around the room, repeatedly retarting assignments, and rooting around in his desk or backpack. The
behavior interferes with his ability to learn and complete his work.

During the inteview she explained that the behavior occurs under two conditions: (1) shortly
after he is presented with a task that calls for extended writing, such as developing three or more
complete sentences around a single theme, and (2) when he is seated re@xtdin classroom peers,
gK2 GKS GSIFOKSNJI NBLI2NIa FNB / KFNIASQE FTNASYRaod ¢K
complete his work. The consequence of condition two is his friends attend to him with the result they
are all offtask.

YourhA Y 0 SNIBAS G oAUK / KFENIAS O2yFANNXA (GKS (SI OKSNIL
reports that P.E. and being with his friends are probably his favorite activities in school and that he most
RAaAtA]TSEa GUKS Y2NYAy3 g Nasiahdhaw tavrite padiagrapfsRCh&liz Say Qi NB
recognizeshisofi F a1 O0SKIFI@A2NJ & | LINRBo6fSY 2yte Ay GKF{G KS

Three observations are conducted during morning classroom routines, when much of-the off
task behavior occsr You witness several occurrences ofta$k behavior during each observation. The
developing paragraphs (b) and proximity to specific peers. Youdigcern that the consequences do
indeed include failure to complete work and social responses from peers around him.

Statement of function
Write the statement of function:
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Behavior Definitions
Identify and define the target behavior and theptacement behavior.

Functionbased Intervention
Ask the Key Questions:
1. Can Charlie perform the replacement behavior?

CKSNB N’ (62 IyagSNA (2 GKAA [dSadrazy GKIG O2
off-task behavior. First, CHee knows how to obtain peer attention at appropriate times and in
appropriate areas. When he sits with other students and is not given a writing assignment, he focuses
on and completes his work. He exhibits socially appropriate behavior when he isediltsidlassroom.
| 26 SOSNE 6KSy (GKS ljdzSaitAaz2y NBFSNAR (G2 / KIFENIASQa o N
the necessary prerequisite skills to complete the extended writing assignment.
2. Do the antecedent conditions represent effective edooali practice?

¢CKS FTYagSNI Aad Wb2QT GKS FyiSOSRSyld O2yRAGAZ2Y A
teacher has posted classroom rules, but does not remind students about expected behavior prior to an
activity and does not consistently enforce &P G G A2y ad ¢ KS GSFOKSNI KIFa |Ff &z
seating arrangement and has allowed him to remain seated with friends who disrupt his learning.

Use Methods 1 & 2:

Method Elements Resulting Intervention Elements

Adjust the antecedent conditiaso new
behaviors are learned and aversive conditio
avoided. (Method 1)

Lori Newcomer, Ph.D.
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Adjust the antecedent conditions so that the
conditions that set the occasion for the targe
behavior are eliminated and the replacemen
behavior is more likely to occumMgthod 2)

Provide positive reinforcement for the
replacement behavior. (Method 1 and 2)

Withhold the consequence that previously
reinforced the target behavior when it occurs
(Method 1 and 2)

Lori Newcomer, Ph.D.
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Method 3. Adjust the Contingeneis
GCA&KSNI
Method 3: Adjust the Contingencies

e The consequence that previously reinforced the target behavio
provided for the replacement behavior;

e The consequence that previously reinforced the target behavio
withheld when the targt behavior occurs (extinction); and

e The antecedent conditions are adjusted to make it more likely
the replacement behavior will occur.

Key Elements

Summary: Record Review, Interview, and Observation

Fisher is a” grade student who has received multiple ofireferrals for disruptions in the
cafeteria. He has a diagnosed learning disability and is fully included if’theade with some
modifications provided by the resource teacher. His records indicate that he exhibited similar behavior
in1'gradethatNB a dzf SR Ay KAY &aLISYyRAy3d fdzyOK NBOS&aa Ay (f
GKS @SN CAaKSNRAa Y20KSN) O2YLX FAYySR (KIFG KS Aa dz
something done.

¢t KS fdzy OK Y2y Al2N alhaors begih wihenha eénterS tNdrafetdriiNd®ent SY 06
though the teacher and classroom assistant escort the class. Fisher jostles the other students and moves
around in the line from back to middle to front. The lunch monitor feels the teacher is in charge while
0KS addzRSyida FINB Ay tAYyS IyYyR R2SayQid NBalLRyR (2
CAAaKSNRA O0SKFE@A2NI A GK2NRBASLIF@¢ YR GRAANMHZIGADSD
them, tosses food, napkins and utensils acrass @own the table, blows milk or other drinks out of his
nose, and crawls under the table and pulls on their clothes. Sometimes the other students play with him
and all four or five of them wind up in the responsibility room Fisher tells you that hedilagy with
KA&d FNASYRa IyR GKS GSIFIOKSN) g2y Qi S GKSY S@Sy i
3S4da YIFIR Fd KAYZ odzi alrea GKIFIG az2vySaaysSa KS OF yQi
games with his friends as preferredtwities. He also likes receiving the cards the teacher passes out for
being good because he gets to spend them on extra free time.

The teacher tells you that Fisher is sometimes disruptive in class, but not often, and he returns
to his normal good behawi when reminded of the rules. He also tells you that Fisher is very social and
that his interactions are as appropriate as the rest of the students in the class. The 1st grade receives
social skills instruction as part of a schoatle program, and hedéey QG G KAYy 1 CAAKSNI ySSF
additional instruction in social skills. The teacher leaves the cafeteria once the students get in the lunch
fAyST YR KS R2SayQi ¥S8St CAAKSNI SEKAOAGA LINRoOofSY
You observe Fisher on threersecutive days for 30 minutes. Because the cafeteria monitor indicated
the problem begins immediately when Fisher enters the cafeteria, you begin the observation in the
Of FaaNR2Yd . STF2NBE (KSe& tSI @S (GKS NE xyfarth€hath KSNDa
and cafeteria.

On all three days, Fisher walked to the cafeteria with only minor disruptions (talking to other
students and jostling the person behind him on one occasion). The teacher praised students who were
following the rules and igmed the minor disruptions.
In the cafeteria line, Fisher bumped into other students, laughed, and teased them during all three
observations. The consequence of these behaviors was that other students responded by bumping
Fisher, laughing at him, and tellj him to leave them alone. On one occasion, Fisher moved from the
end of the line to the front. The consequence was that other students yelled at him.

Lori Newcomer, Ph.D.
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At the lunch table, Fisher exhibited the target behavior on all three dalgeee, seven, and four
times, respectively. The consequence of this behavior was an escalating series of reprimands by the
cafeteria monitor and loss of points. After each reprimand, Fisher ate quietly for a short period before
resuming the target behavior. Many of the otherstudeda | &G CA&AKSNRa GFofS | yR
laughed at him and talked to him. On the second day (seven incidents), Fisher was sent to the office. On
the third day, he was moved to an empty table after the fourth incident.

During the observation, you reviethe environment and find that there are three rules posted
conspicuously. In addition, you observe that most of the students follow the rules and the cafeteria
monitor praises students for doing so. When you ask Fisher about the rules, he readily thpeats

Statement of function
Write the function of the behavior

Behavior Definitions
Identify and define the target and replacement behavior:

Functionbased Intervention
Ask the Key Questions:
1. Can Fisher perform the replacement behavior?

In this instance, all indications are that Fisher can perform the replacement behavior. The record
review and your observation confirm that Fisher knows the rules and can follow them in other areas of
the school (e.g., hall and classroom). He is alse tabhppropriately access peer attention.

2. Do the antecedent conditions represent effective educational practice?
The answer to this question is also Yes, the antecedent conditions represent effective practice. Rules are
posted, the teacher reminds the stadts of the rules before leaving for the classroom, and
reinforcement is available for following the rules.

Lori Newcomer, Ph.D.
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Method Elements

Resulting Intervention Elements

Provide positive
reinforcement for the
replacement belavior.

Adjust the antecedent
conditions to make it
more likely that the
replacement behavior
will occur.

Withhold the
consequence that
previously reinforced the
target behavior when it
occurs.

Lori Newcomer, Ph.D.
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Method 3 Adjust the Cotingencies
! Y& AS

e The consequence that previously reinforced the target behavio
provided for the replacement behavior;

¢ The consequence that previously reinforced the target behavio
withheld when the target behavior occurs (extirot); and

e The antecedent conditions are adjusted to make it more likely |
the replacement behavior will occur.

Key Elements

Summary: Record Review, Interview, and Observation

Annie, an 8 grade student diagnosed with an emotional and behavioral disorder, has bee
referred for disruptions in her math class that include cussing, tearing or breaking her materials, reading
dzy NBf I GSR YIFIGSNARFEZ GFElAy3a (2 addzRRSyda airadiy3
that these behaviors occur most frequénivhen she asks Annie to solve a problem in front of the class,
when she presents new material to the class, and occasionally when she has the class practice new
material, even though she provides lots of assistance, feedback, and support.

She attemptedo intervene first by ignoring the behavior and later by increasing consequences
for both appropriate and problem behavior. She also discussed this behavior with Annie to get her input
Fo2dzi oKeée (GKS 0SKI @A2N 20O0dzNE &tokéndzsterR thaRiy tiedito tHeS (i |
classroom rules. Students can exchange tokens for preferred items and activities at the end of the week.
The teacher believes that Annie has the necessary skills and knowledge to complete the tasks and cites
her high mathscores on standardized tests. However, Annie is failing math because she is sent to the
office an average of twice per week.

lYYyAS G(Stfta @&@2dz GKIGd aKS OFy R2 GKS YIGK 06dzi
AKSQf tf dzaS &hé hafeytalkinih front bfAh& &Her stugeiRs. She likes the teacher but
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R2SayQi OFNB ¢KSGKSNI aKS SINya GKS G21Sya o0SOIdzasS

She prefers time on the computer, favorite reading material (consisting primardomics), and time to
draw.

During three hours of observation occurring on Monday, Wednesday, and Friday of one week,
GKS I'yGidSOSRSylia yR 02yaSljdsSy0Sa NBtlrdAy3 G2 wmp
behavior occurred (a) when she svasked to recite in front of the class (6 instances), (b) when the
teacher presented a new lesson (2 instances), and (c) when she was given a practice assignment to
complete with a peer or group (7 instances). In every case, the consequence of her bares/ibat

she avoided doing the assigned task.

Statement of function
Write the function of the behavior:

Lori Newcomer, Ph.D.
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