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MO	
  SW-­‐PBS	
  Emerging	
  	
  
Level	
  2	
  Day	
  5	
  Training	
  

	
  
 
	
  

Center for SW-PBS 
College of Education 
University of Missouri 
 

Our	
  Working	
  Agreements	
  
Be	
  Respec(ul	
  
•  Be	
  an	
  ac@ve	
  listener—open	
  to	
  new	
  ideas	
  
•  Use	
  notes	
  for	
  side	
  bar	
  conversa@ons	
  
	
  
Be	
  Responsible	
  
•  Be	
  on	
  @me	
  for	
  sessions	
  
•  Silence	
  cell	
  phones—reply	
  appropriately	
  
	
  
Be	
  a	
  Decision	
  Maker	
  
•  Follow	
  the	
  decision	
  making	
  process	
  
•  Work	
  toward	
  consensus	
  and	
  support	
  decisions	
  of	
  the	
  group	
  

	
  	
  	
  

Agenda	
  

•  Review	
  of	
  Previous	
  Materials	
  
•  Data	
  
•  Staff/Team	
  
•  Classroom	
  
•  Family	
  
•  Team	
  Time	
  
•  Closing	
  Thoughts	
  

	
  	
  	
  

Today’s	
  Outcomes	
  

•  Data	
  
•  Staff/Team	
  
•  Classroom	
  
•  Family	
  

	
  	
  	
  

Today’s	
  Outcomes	
  

•  Data	
  
– PBIS	
  Assessments	
  
– Big	
  5	
  Data	
  Review	
  
– Review	
  of	
  Emerging	
  Checklist	
  

•  Classroom	
  
•  Staff/Team	
  
•  Family	
  
	
  

	
  	
  	
  
SW-­‐PBS	
  Data	
  Sources	
  

PBIS	
  Assessments	
  
School-­‐wide	
  Evalua@on	
  Tool	
  (SET)	
  
Office	
  Discipline	
  Referral	
  Data	
  

Missouri	
  SW-­‐PBS	
  Emerging	
  Checklist	
  

Data	
  Collec@on	
  Schedule	
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PBIS	
  Assessment	
  

•  PBIS	
  Assessments	
  is	
  the	
  new	
  online	
  survey	
  
website	
  (replaces	
  PBS	
  Surveys)	
  

•  Very	
  similar	
  to	
  PBS	
  Surveys	
  
•  Increased	
  features	
  for	
  school	
  level	
  use	
  
•  Same	
  School	
  ID/Account	
  #	
  

hTps://www.pbisassessment.org/	
  
	
  

PBIS	
  Assessment	
  Website	
  

Login	
  to	
  School	
  Account	
   School	
  Safety	
  Survey	
  

The	
  SSS	
  is	
  administered	
  annually	
  by	
  members	
  of	
  the	
  
school	
  to	
  assess	
  measures	
  in	
  place	
  to	
  ensure	
  the	
  safety	
  

of	
  staff	
  and	
  students.	
  
(September	
  12th	
  -­‐23rd)	
  

 School	
  Safety	
  Survey	
  Instruc@ons	
  

PBIS	
  Assessment	
  

SSS	
  –	
  Example	
  Report	
   SSS	
  –	
  Example	
  Report	
  

School Year Date 
Completed 

Risk Ratio Protection 
Ratio 

201011 09/15/2010 28% 81% 

PBIS	
  Assessment	
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Team	
  Implementa@on	
  Checklist	
  
TIC	
  -­‐	
  3	
  

The	
  TIC	
  is	
  completed	
  by	
  the	
  SW-­‐PBS	
  Team	
  bi-­‐annually	
  to	
  
determine	
  the	
  level	
  of	
  implementa@on	
  of	
  Primary	
  Preven@on	
  

measures.	
  
	
  

	
  October	
  10th	
  -­‐21st	
   	
   	
  February	
  13th	
  -­‐24th	
  	
  
  

Team	
  Implementa@on	
  Checklist	
  
Instruc@ons	
  

TIC	
  3.1	
  –	
  Example	
  Report	
  

PBIS	
  Assessment	
  

TIC	
  3.1	
  –	
  Example	
  Report	
  

PBIS	
  Assessment	
  

School-­‐wide	
  Evalua;on	
  Tool	
  

The	
  SET	
  is	
  completed	
  annually	
  as	
  an	
  external,	
  direct	
  
observa@on	
  measure	
  of	
  SW-­‐PBS	
  prac@ce	
  

implementa@on	
  
(November	
  –	
  April	
  15th)	
  

(Training	
  Date)	
  
 

 

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  

Let’s	
  talk	
  about	
  your	
  discipline	
  system	
  
1.	
  Do	
  you	
  collect	
  and	
  summarize	
  office	
  discipline	
  referral	
  informa@on?	
  	
  Yes	
  	
  	
  	
  No	
  	
  	
  If	
  no,	
  skip	
  to	
  #4.	
  
2)	
  What	
  system	
  do	
  you	
  use	
  for	
  collec@ng	
  and	
  summarizing	
  office	
  discipline	
  referrals?	
  (E2)	
  

a)	
  What	
  data	
  do	
  you	
  collect?	
  __________________	
  
b)	
  Who	
  collects	
  and	
  enters	
  the	
  data?	
  ____________________	
  

3.	
  What	
  do	
  you	
  do	
  with	
  the	
  office	
  discipline	
  referral	
  informa@on?	
  (E2)	
  
a)	
  Who	
  looks	
  at	
  the	
  data?	
  ____________________	
  
b)	
  How	
  oden	
  do	
  you	
  share	
  it	
  with	
  other	
  staff?	
  ____________________	
  

4.	
  What	
  type	
  of	
  problems	
  do	
  you	
  expect	
  teachers	
  to	
  refer	
  to	
  the	
  office	
  rather	
  than	
  handling	
  in	
  the	
  classroom/	
  specific	
  sefng?	
  (D2)	
  
	
  
5.	
  What	
  is	
  the	
  procedure	
  for	
  handling	
  extreme	
  emergencies	
  in	
  the	
  building	
  (i.e.	
  stranger	
  with	
  a	
  gun	
  (D4)	
  

SET Administrator Interview Guide 

Let’s talk about your school rules or motto 
6. Do you have school rules or a motto?  Yes    No   If no, skip to # 10. 
7. How many are there?   ______________ 
8. What are the rules/motto? (B4, B5) 
 
9. What are they called? (B4, B5) 
 
10 Do you acknowledge students for doing well socially?  Yes    No   If no, skip to # 12. 
 
11. What are the social acknowledgements/ activities/ routines called (student of month, positive referral, letter home, stickers, high 5's)? (C2, C3)  
 
Do you have a team that addresses school-wide discipline? If no, skip to # 19 
12. Has the team taught/reviewed the school-wide program with staff this year? (B3)   Yes    No  
13. Is your school-wide team representative of your school staff? (F3)  Yes    No 
14. Are you on the team? (F5)  Yes    No 
15.  How often does the team meet? (F6) __________ 
16. Do you attend team meetings consistently? (F5)  Yes    No 
17. Who is your team leader/facilitator? (F4) ___________________ 
18. Does the team provide updates to faculty on activities & data summaries? (E3, F7)  Yes    No 
If yes, how often? ______________________  
19. Do you have an out-of-school liaison in the state or district to support you on positive behavior support systems development? (G2)  Yes    No 
If yes, who? ___________________ 
20. What are your top 3 school improvement goals? (F1) 
 
21. Does the school budget contain an allocated amount of money for building and maintaining school-wide behavioral support? (G1)  Yes    No 

PBIS	
  Assessment	
  

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  

Additional Interviews 
 

In addition to the administrator interview questions there are questions for Behavior Support Team members, staff and students. Interviews can be completed 
during the school tour. Randomly select students and staff as you walk through the school. Use this page as a reference for all other interview questions. 

Use the interview and observation form to record student, staff, and team member responses. 
Staff	
  interview	
  Ques;ons	
  
Interview	
  a	
  minimum	
  of	
  10	
  staff	
  
	
  
1)	
  What	
  are	
  the	
  __________________	
  (school	
  rules,	
  high	
  5's,	
  3	
  bee’s)?	
  (B5)	
  
(Define	
  what	
  the	
  acronym	
  means)	
  
	
  
2)	
  Have	
  you	
  taught	
  the	
  school	
  rules/behavioral	
  expecta@ons	
  this	
  year?	
  (B2)	
  
	
  
3)	
  Have	
  you	
  given	
  out	
  any	
  _______________________	
  since	
  _______________?	
  (C3)	
  
(rewards	
  for	
  appropriate	
  behavior)	
  	
  	
  	
  (2	
  months	
  ago)	
  
	
  
4)	
  What	
  types	
  of	
  student	
  problems	
  do	
  you	
  or	
  would	
  you	
  refer	
  to	
  the	
  office?	
  (D2)	
  
	
  
5)	
  What	
  is	
  the	
  procedure	
  for	
  dealing	
  with	
  a	
  stranger	
  with	
  a	
  gun?	
  (D4)	
  
	
  
6)	
  Is	
  there	
  a	
  school-­‐wide	
  team	
  that	
  addresses	
  behavioral	
  support	
  in	
  your	
  building?	
  
	
  
7)	
  Are	
  you	
  on	
  the	
  team?	
  
	
  
Team	
  Member	
  Interview	
  Ques;ons	
  
8)	
  Does	
  your	
  team	
  use	
  discipline	
  data	
  to	
  make	
  decisions?	
  (E4)	
  
	
  
9)	
  Has	
  your	
  team	
  taught/reviewed	
  the	
  school-­‐wide	
  program	
  with	
  staff	
  this	
  year?	
  (B3)	
  
	
  
10)	
  Who	
  is	
  the	
  team	
  leader/facilitator?	
  (F4)	
  

	
  
Student	
  interview	
  Ques;ons	
  
Interview	
  a	
  minimum	
  of	
  15	
  students	
  
	
  
11)	
  What	
  are	
  the	
  _________________	
  (school	
  rules,	
  high	
  5's,	
  3	
  bee’s)?	
  (B4)	
  
(Define	
  what	
  the	
  acronym	
  means.)	
  
12)	
  Have	
  you	
  received	
  a	
  _______________________	
  since	
  ________________?	
  (C2)	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (reward	
  for	
  appropriate	
  behavior)	
  	
  	
  	
   	
  	
  (2	
  months	
  ago)	
   PBIS	
  Assessment	
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SET	
  –	
  Report	
  Example	
  

Expectations 
Defined 

Expectations 
Taught 

Reward 
System 

Violations 
System 

Decision-
Making Management District 

Support Average 

3/31/2011 100.00% 100.00% 83.33% 87.50% 100.00% 100.00% 100.00% 96.00% 

PBIS	
  Assessment	
  

School	
  Data	
  Profile	
  

The	
  School	
  Data	
  Profile	
  is	
  submiTed	
  annually	
  by	
  the	
  SW-­‐
PBS	
  Coach	
  and	
  Administrator	
  to	
  help	
  	
  the	
  school	
  team	
  

assess	
  current	
  measures	
  of	
  implementa@on	
  in	
  
conjunc@on	
  with	
  submiTed	
  CORE	
  Data.	
  

(November	
  11th)	
  

 School	
  Data	
  Profile	
  Worksheet	
  

The	
  data	
  profile	
  will	
  be	
  u@lized	
  for	
  mul@ple	
  
purposes	
  including	
  guidance	
  for	
  the	
  

following:	
  

•  School	
  and	
  District	
  Level	
  	
  

•  Regional	
  SW-­‐PBS	
  Consultants	
  Level	
  	
  
	
  
•  State	
  Level	
  
	
  
•  NaAonal	
  Level	
  

School	
  Data	
  Profile	
  Access	
  

	
  hTp://formhog.com/	
  
•  	
   User	
  Name:	
  	
  email	
  address	
  
	
   	
   	
  coach	
  and	
  principal	
  

•  	
   Password:	
  	
  123	
  	
  unless	
  you	
  are	
  a	
  previous	
  
	
   	
  user	
  and	
  have	
  updated	
  your	
   	
  	
  
	
  password	
  

Problem-­‐Solving	
  Using	
  SWIS	
  Data	
  

One	
  Missouri	
  School	
  	
  
	
  

Missouri	
  Middle	
  School	
  Example	
  

•  Big	
  5	
  Report	
  for	
  October	
  

•  Middle	
  School	
  is	
  implemen@ng	
  at	
  the	
  Emerging	
  
Phase,	
  Level	
  2	
  at	
  @me	
  of	
  data	
  collec@on	
  

•  Student	
  Popula@on:	
  550	
  students	
  



9/8/11 

5 

Average	
  Referrals	
  	
  
Per	
  Day	
  Per	
  Month	
  

Average	
  Referrals	
  	
  
Per	
  Day	
  Per	
  Month	
  

•  Average	
  for	
  October:	
  6.6	
  ODRs	
  Per	
  Day	
  

•  2010-­‐2011	
  SWIS	
  Sta@s@cs	
  for	
  Middle	
  School	
  of	
  
this	
  Size:	
  
– Median:	
  2.53	
  ODRs	
  
– Low	
  End:	
  0	
  ODRs	
  
– High	
  End:	
  4.345	
  ODRs	
  

Problem	
  Behavior	
   Loca@on	
  

Time	
   Referrals	
  by	
  Student	
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Based	
  upon	
  this	
  data,	
  what	
  would	
  be	
  the	
  
team’s	
  problem	
  statement?	
  

Average for October: 6.6 ODRs Per 
Day 
 
 
15.6% of Student Population had 1 
ODR or more. 

Disrespect Classroom 

2:00 p.m. 

Ac@vity:	
  	
  Problem	
  Statement	
  

•  You	
  have	
  5	
  minutes	
  to	
  work	
  with	
  your	
  team	
  to	
  
create	
  a	
  problem	
  statement	
  for	
  this	
  school	
  
using	
  the	
  informa@on	
  you	
  have	
  been	
  given.	
  

•  Select	
  a	
  reporter	
  who	
  will	
  share	
  your	
  team’s	
  
problem	
  statement.	
  

Sample	
  Primary	
  	
  
Problem	
  Statement	
  

•  During	
  the	
  month	
  of	
  October,	
  disrespect	
  was	
  
the	
  number	
  one	
  behavior.	
  	
  This	
  behavior	
  
occurred	
  in	
  the	
  classroom	
  	
  at	
  2:00	
  p.m.	
  

•  What	
  addi@onal	
  informa@on	
  might	
  we	
  need?	
  

Problem-­‐Solving	
  

•  During	
  the	
  month	
  of	
  October,	
  disrespect	
  was	
  
the	
  number	
  one	
  behavior.	
  	
  This	
  behavior	
  
occurred	
  in	
  the	
  classroom	
  	
  at	
  2:00	
  p.m.	
  

•  What	
  will	
  you	
  clarify?	
  	
  	
  
•  What	
  will	
  you	
  teach?	
  	
  	
  
•  What	
  will	
  you	
  recognize?	
  	
  	
  
•  What	
  will	
  you	
  correct?	
  

Problem-­‐Solving	
  
•  What	
  will	
  you	
  clarify?	
  	
  	
  

–  Has	
  the	
  behavior	
  skill	
  been	
  taught?	
  

•  What	
  will	
  you	
  teach?	
  	
  	
  
–  Replacement	
  	
  behavior	
  from	
  the	
  matrix	
  	
  

•  (i.e.	
  Use	
  polite	
  language;	
  Keep	
  hands	
  and	
  feet	
  to	
  self)	
  	
  
•  What	
  will	
  you	
  recognize?	
  	
  

–  Replacement	
  	
  behavior	
  from	
  the	
  matrix	
  	
  
•  (i.e.	
  Use	
  polite	
  language;	
  Keep	
  hands	
  and	
  feet	
  to	
  self)	
  	
  

•  What	
  will	
  you	
  correct?	
  
–  Replacement	
  	
  behavior	
  from	
  the	
  matrix	
  	
  

•  (i.e.	
  Use	
  polite	
  language;	
  Keep	
  hands	
  and	
  feet	
  to	
  self)	
  

Big	
  5	
  Data	
  Review	
  Guide	
  
•  Page	
  1	
  documents	
  monthly	
  data	
  and	
  allows	
  for	
  the	
  
documenta@on	
  of	
  a	
  problem	
  statement.	
  

•  Page	
  2	
  aids	
  in	
  developing	
  an	
  ac@on	
  plan	
  based	
  on	
  
what	
  the	
  data	
  is	
  telling	
  us	
  and	
  allows	
  us	
  to	
  set-­‐up	
  
antecedents	
  to	
  support	
  appropriate	
  behaviors.	
  

•  Page	
  3	
  is	
  an	
  ac@on	
  plan	
  template	
  that	
  is	
  available	
  to	
  
document	
  next	
  steps.	
  

Big	
  5	
  Data	
  Review	
  Guide	
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Ac@vity:	
  	
  Group	
  Data	
  

•  Divide	
  into	
  4	
  groups	
  
•  Each	
  group	
  will	
  review	
  a	
  school’s	
  data	
  
•  Each	
  group	
  will	
  complete	
  the	
  Big	
  5	
  Data	
  Review	
  
Guide	
  using	
  the	
  data	
  provided	
  

•  Using	
  the	
  provided	
  matrix,	
  each	
  group	
  will	
  select	
  a	
  
replacement	
  behavior	
  and	
  answer:	
  
– What	
  will	
  you	
  clarify?	
  	
  	
  
– What	
  will	
  you	
  teach?	
  	
  	
  
– What	
  will	
  you	
  recognize?	
  	
  	
  
– What	
  will	
  	
  you	
  correct?	
  
	
  

Ac@on	
  Planning:	
  	
  	
  Data	
  
•  On	
  Component	
  7	
  –	
  Ongoing	
  Monitoring	
  

– Are	
  you	
  genera@ng	
  monthly	
  Big	
  5	
  reports?	
  
– Are	
  you	
  using	
  the	
  informa@on	
  each	
  month	
  to	
  complete	
  
the	
  Big	
  5	
  Data	
  Review	
  Guide?	
  

– Are	
  you	
  sharing	
  the	
  data	
  and	
  Big	
  5	
  Data	
  Review	
  Guide	
  
with	
  your	
  staff	
  each	
  month?	
  

– Are	
  you	
  clarifying,	
  teaching,	
  encouraging,	
  and	
  
correc@ng	
  the	
  iden@fied	
  behaviors	
  from	
  your	
  matrix?	
  

	
  
•  If	
  the	
  answer	
  to	
  any	
  of	
  the	
  above	
  is	
  “No”	
  or	
  “We	
  can	
  do	
  
beTer”,	
  add	
  how	
  you	
  will	
  do	
  this	
  to	
  your	
  Ac@on	
  Plan	
  

Mo	
  SW-­‐PBS	
  Team	
  Ac@on	
  Plan	
  
Missouri	
  SW-­‐PBS	
  Emerging	
  Checklist	
  	
  

Ac@on	
  Planning:	
  	
  	
  Data	
  

• Pull	
  out	
  organizers:	
  	
  Ac@on	
  Plan,	
  Emerging	
  
Checklist	
  and	
  School	
  Data	
  Summary	
  	
  

	
  Use	
  these	
  three	
  documents	
  to	
  assess	
  your	
  
	
  process	
  for	
  this	
  year:	
  
	
   	
  What	
  trends	
  do	
  you	
  observe?	
  	
  
	
   	
  What	
  are	
  your	
  celebra@ons?	
  
	
   	
  What	
  are	
  your	
  possible	
  next	
  steps?	
  	
  
	
  

Mo	
  SW-­‐PBS	
  School	
  Data	
  Summary	
  

Team	
  and	
  Staff	
  

Today’s	
  Outcomes	
  
•  Data	
  
•  Staff/Team	
  

–  Training	
  
– Documented	
  Communica@on	
  System	
  

•  Classroom	
  
•  Family	
  

	
  	
  	
  

	
  Sustainability	
  

	
  	
  	
  Sustainability	
  is	
  the	
  “durable,	
  
long-­‐term	
  implementa@on	
  of	
  a	
  
prac@ce	
  at	
  a	
  level	
  of	
  fidelity	
  that	
  
con@nues	
  to	
  produce	
  valued	
  
outcomes”	
  

	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  McIntosh,	
  Horner	
  et	
  al.,	
  2009,	
  p.328	
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Sustaining	
  an	
  Ini@a@ve	
  

“The	
  target	
  for	
  a	
  sustainability	
  ini@a@ve	
  is	
  
therefore	
  the	
  behavior	
  of	
  the	
  school	
  personnel,	
  
and	
  targe@ng	
  sustainability	
  requires	
  targe@ng	
  
the	
  environment	
  of	
  the	
  adults	
  in	
  the	
  school.”

	
  	
  
	
   	
  	
  
	
   	
   	
  -­‐-­‐McIntosh,	
  et	
  al.,	
  2009,	
  p.	
  10	
  

Ac@vity:	
  	
  Scavenger	
  Hunt	
  

Instruc@ons:	
  
	
  	
  	
  At	
  this	
  stage	
  of	
  implementa@on,	
  there	
  should	
  
be	
  several	
  items	
  on	
  your	
  ac@on	
  plan.	
  These	
  
are	
  from	
  content	
  that	
  has	
  been	
  covered	
  in	
  the	
  
past	
  two	
  years	
  (Prep	
  and	
  Emerging	
  Level	
  1)	
  

	
  
	
  	
  	
  	
  Look	
  at	
  your	
  ac@on	
  plan	
  and	
  search	
  for	
  the	
  
ac@on	
  steps	
  on	
  the	
  following	
  slide.	
  

Ac@vity:	
  	
  Ac@on	
  Plan	
  Scavenger	
  Hunt	
  

	
  	
  
•  Documented	
  training	
  schedule,	
  on	
  school	
  
calendar	
  and	
  on	
  PD	
  schedule.	
  

•  Enlist	
  faculty	
  representa@ves	
  to	
  develop	
  
behavioral	
  curriculum	
  

•  Teach	
  all	
  faculty	
  to	
  deliver	
  behavioral	
  curriculum	
  
•  Establish	
  a	
  system	
  to	
  track	
  delivery	
  of	
  all	
  social	
  
lessons	
  

•  Establish	
  a	
  schedule	
  for	
  teaching	
  classroom	
  
rou@nes.	
  

Booster	
  Sessions	
  

	
  	
  	
  	
  
	
  	
  Link	
  teaching	
  booster	
  
sessions	
  to	
  compiled	
  data	
  

Capacity	
  Building	
  

	
  	
  Develop	
  and	
  implement	
  
plans	
  for	
  orien@ng	
  
incoming	
  staff	
  and	
  
student.	
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Establish	
  a	
  training	
  system	
  for	
  new	
  
teachers	
  noted	
  on	
  calendar	
  and	
  

teacher	
  handbook.	
  

Establish	
  and	
  document	
  a	
  System	
  
for	
  teaching	
  new	
  students	
  
expecta@ons	
  and	
  rules	
  

Ac@vity:	
  	
  Let’s	
  Share	
  

•  Look	
  over	
  the	
  scavenger	
  hunt	
  items.	
  Which	
  
one	
  was	
  your	
  	
  most	
  successful	
  for	
  your	
  school	
  
to	
  	
  implement?	
  

•  Which	
  one	
  does	
  your	
  team	
  struggle	
  with?	
  

•  Discuss	
  ideas	
  for	
  Booster	
  Sessions.	
  

Ac@on	
  Planning:	
  	
  Staff	
  and	
  Team	
  

Take	
  a	
  few	
  minutes…..	
  	
  
– Review	
  system	
  for	
  training	
  new	
  teachers	
  
– Discuss	
  ways	
  to	
  	
  teach	
  new	
  students	
  about	
  your	
  
schoolwide	
  behavior	
  expecta@ons.	
  

Review	
  Briefly	
  Morning	
  Tasks	
  

•  Data	
  
•  Staff/Team	
  

	
  	
  	
  

Today’s	
  Outcomes	
  
•  Data	
  
•  Staff/Team	
  
•  Classroom	
  

–  Review	
  of	
  Rules	
  and	
  Expecta@ons	
  and	
  Procedures	
  and	
  
Rou@nes	
  

–  Strategies to Acknowledge Appropriate Behavior	
  
•  Family	
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8	
  Essen@al	
  Classroom	
  Prac@ces	
  
MO	
  SW-­‐PBS	
  	
  

 
	
  

Center for SW-PBS 
College of Education 
University of Missouri 
 

Classroom Strategies	
  

1.  Expecta@ons	
  and	
  Rules	
  
2.  Procedures	
  and	
  Rou@nes	
  

Expecta@ons	
  and	
  Rules	
  

•  Expecta@ons	
  are	
  outcomes	
  
•  Rules	
  are	
  the	
  specific	
  criteria	
  for	
  mee@ng	
  
expecta@on	
  outcomes	
  

•  Rules	
  iden@fy	
  and	
  define	
  concepts	
  of	
  
acceptable	
  behavior	
  

•  Use	
  of	
  expecta@ons	
  and	
  rules	
  provides	
  a	
  
guideline	
  for	
  students	
  to	
  monitor	
  their	
  own	
  
behavior	
  and	
  they	
  remind	
  and	
  mo@vate	
  
students	
  to	
  meet	
  certain	
  standards	
  

Expecta@ons	
  and	
  Rules	
  
Example…	
  

•  Expecta@on	
  is	
  students	
  will	
  be	
  Safe	
  
– Rules	
  are…	
  

• Keep	
  hands	
  and	
  feet	
  to	
  self	
  
• Use	
  materials	
  correctly	
  
•  If	
  someone	
  bothers	
  you	
  say,	
  	
  

– “Please	
  stop”	
  
– Ignore/walk	
  away	
  
– Get	
  help	
  from	
  a	
  teacher	
  

Procedures	
  &	
  Rou@nes	
  

•  Procedures	
  explain	
  the	
  accepted	
  process	
  for	
  
carrying	
  out	
  a	
  specific	
  ac@vity,	
  such	
  as	
  walking	
  
in	
  the	
  hallway,	
  using	
  lockers,	
  sharpening	
  
pencils,	
  aTending	
  an	
  assembly,	
  going	
  to	
  the	
  
restroom.	
  

•  Classroom	
  procedures	
  are	
  paTerns	
  for	
  
accomplishing	
  classroom	
  tasks.	
  

•  Procedures	
  form	
  rou@nes	
  that	
  help	
  students	
  
meet	
  expecta@ons	
  stated	
  in	
  the	
  rules	
  

Classroom:	
  	
  Ac@vity	
  	
  

List	
  the	
  things	
  that	
  steal	
  @me	
  or	
  that	
  keep	
  you	
  
from	
  teaching	
  in	
  your	
  classroom.	
  

	
  
What	
  are	
  the	
  “@me	
  stealers”	
  in	
  your	
  classroom?	
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Classroom:	
  	
  Ac@vity	
  	
  

•  The	
  bell	
  rings.	
  
•  Twenty-­‐five	
  students	
  walk	
  into	
  the	
  room.	
  	
  
•  Twenty	
  students	
  walk	
  to	
  the	
  desk	
  and	
  sit	
  down.	
  	
  	
  
Fideen	
  students	
  begin	
  to	
  do	
  the	
  work	
  wriTen	
  on	
  
the	
  board.	
  	
  Three	
  students	
  talk	
  to	
  each	
  other.	
  	
  
Two	
  students	
  put	
  their	
  heads	
  down	
  on	
  their	
  desk.	
  

•  Three	
  students	
  go	
  to	
  the	
  pencil	
  sharpener.	
  
•  One	
  student	
  walks	
  up	
  to	
  the	
  teacher’s	
  desk.	
  
•  One	
  student	
  walks	
  over	
  to	
  the	
  window.	
  

Ac@vity:	
  	
  	
  
How	
  will	
  we	
  prevent	
  @me	
  thed?	
  

•  Con@nue	
  the	
  work	
  of	
  implemen@ng	
  the	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
MO	
  SW-­‐PBS	
  8	
  Essen@al	
  Classroom	
  Prac@ces.	
  

•  Please,	
  complete	
  the	
  first	
  2	
  sec@ons	
  of	
  the	
  
Classroom	
  System	
  Inventory	
  to	
  assess	
  your	
  
school’s	
  implementa@on	
  of	
  the	
  first	
  2	
  
Classroom	
  Prac@ces.	
  

•  Take	
  the	
  Classroom	
  System	
  Inventory	
  back	
  to	
  
your	
  school	
  and	
  have	
  your	
  staff	
  complete	
  it.	
  

Classroom	
  System	
  Inventory	
  

Con@nuum	
  of	
  Procedures	
  for	
  	
  
Encouraging	
  Expected	
  Classroom	
  

Behavior…	
  	
  
	
  
	
  

…students	
  and	
  staff	
  are	
  given	
  specific,	
  posi@ve,	
  
frequent	
  acknowledgement	
  of	
  desired	
  

behavior.	
  

“You	
  get	
  what	
  you	
  recognize.”	
  
Use	
  posi@ve,	
  specific,	
  con@ngent	
  feedback	
  when	
  
students	
  display	
  the	
  expected	
  behavior	
  to	
  
increase	
  the	
  likelihood	
  students	
  will	
  display	
  
the	
  desired	
  behavior	
  again	
  in	
  the	
  future.	
  

What	
  do	
  teachers	
  usually	
  give	
  
aTen@on	
  to?	
  

Cumula@ve	
  Study	
  of	
  1st	
  -­‐12th	
  Grades	
  (104	
  Classrooms):	
  	
  
	
  
Feedback	
  on	
  Academics:	
  

–  Rate	
  of	
  Academic	
  Approval	
  =	
  	
  	
  	
  	
  	
  	
  	
  .34	
  per	
  Minute	
  	
  	
  	
  	
  20.36	
  per	
  Hour	
  
–  Rate	
  of	
  Academic	
  Disapproval	
  =	
  	
  	
  .14	
  per	
  Minute	
  	
  	
  	
  	
  	
  	
  7.56	
  per	
  Hour	
  

RATIO:	
  2.69	
  Posi;ves	
  to	
  1	
  Nega;ve	
  	
  
for	
  Academic	
  Feedback	
  

Feedback	
  on	
  Behavior:	
  
–  Rate	
  of	
  Behavioral	
  Approval	
  =	
  	
  	
  	
  	
  	
  .03	
  per	
  minute	
  	
  	
  	
  	
  	
  	
  1.52	
  per	
  hour	
  
–  Rate	
  of	
  Behavioral	
  Disapproval	
  =	
  .32	
  per	
  minute	
  	
  	
  	
  	
  19.20	
  per	
  hour	
  

Ra;o:	
  12.63	
  Nega;ves	
  to	
  1	
  Posi;ve	
  	
  
for	
  Behavioral	
  Feedback	
  

	
  	
  	
  	
  	
  *	
  White	
  (1975)	
  

“I	
  have	
  not	
  worked	
  with	
  a	
  school	
  that	
  has	
  been	
  
able	
  to	
  give	
  enough	
  feedback	
  to	
  students	
  to	
  
maintain	
  posi@ve	
  behavior	
  without	
  using	
  a	
  
tangible	
  item,	
  like	
  a	
  Pride	
  @cket.	
  The	
  tangible	
  
helps	
  staff	
  remember	
  to	
  give	
  recogni@on	
  to	
  
students.”	
  

	
  

	
  ~	
  Tim	
  Lewis,	
  PBIS	
  Na@onal	
  Center	
  Co-­‐Director	
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Are	
  Tangibles	
  Dangerous?	
  
n  “…our	
  research	
  team	
  has	
  conducted	
  a	
  series	
  of	
  reviews	
  

and	
  analysis	
  of	
  (the	
  reward)	
  literature;	
  our	
  conclusion	
  is	
  
that	
  there	
  is	
  no	
  inherent	
  nega@ve	
  property	
  of	
  reward.	
  	
  
Our	
  analyses	
  indicate	
  that	
  the	
  argument	
  against	
  the	
  use	
  
of	
  rewards	
  is	
  an	
  overgeneraliza@on	
  based	
  on	
  a	
  narrow	
  
set	
  of	
  circumstances.”	
   	
  	
  Cameron,	
  et.	
  al,	
  2003	
  

	
  
n  “…programs	
  that	
  show	
  increased	
  intrinsic	
  mo@va@on	
  

are	
  those	
  programs	
  that	
  incorporate	
  the	
  elements	
  of	
  
good,	
  comprehensive	
  behavioral	
  interven@on…”	
  

	
  Akin-­‐LiTle,	
  LiTle,	
  Eckert,	
  &	
  LoveT,	
  2004	
  
	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  

Classroom Strategies to 
Acknowledge Appropriate Behavior 

Why Acknowledge Appropriate  
Classroom Behavior? 

Effective acknowledgment … 
•  Can increase 

–  on-task behavior,  
–  correct responses, work productivity and accuracy,  
–  attention and compliance   
–  cooperative play 

•  Foster intrinsic motivation to learn which comes from 
mastering tasks  

•  Have vicarious effect with benefits that may be long 
lasting 

 Example Strategies to Acknowledge  
Appropriate Behavior 

Examples… 
•  Verbal praise 
•  Thumbs up, high five 
•  Token economy 
•  Notes/phone calls home or to principal 
•  Student of the hour/day/week 
•  Special privileges earned through group contingency 

Acknowledging Appropriate Behavior 

Effective strategies are …. 
•  Clear and specific 
•  Contingent on desired behavior 
•  Applied immediately 
•  Teacher initiated 
•  Focus on improvement and effort 
 

Acknowledging Appropriate Behavior	
  

Effective strategies …. 
•  Provided frequently during acquisition 
•  Fade as skill develops 
•  Avoid comparison/competition across children 
•  Sincere and appropriate for student’s age 
•  Includes hierarchy of alternatives 
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Acknowledging Appropriate Behavior 

Classroom Continuum: 
•  Level 1 = Free and Frequent 

–  Use everyday in the classroom 

•  Level 2 = Intermittent/Short Term 
–  Awarded occasionally 

•  Level 3 = Strong and Long Term 
–  Quarterly or year long types of recognition 

Name	
   Resources	
   Descrip;on	
  &	
  
Criteria	
  

When	
  &	
  Where	
  
Presented	
  

Informa;on	
  
to	
  Staff	
  

Goal(s)	
   Celebra;ons	
   Coord.	
  

Free	
  and	
  Frequent	
   GRR	
  Pride	
   GRR	
  paw	
  Ackets,	
  
$100	
  for	
  
celebraAons	
  
(from	
  PTA)	
  

Teacher	
  gives	
  
high	
  rates	
  of	
  
verbal	
  specific	
  
feedback,	
  using	
  
the	
  GRR	
  language	
  
to	
  all	
  students	
  
and	
  give	
  	
  GRR	
  
paw	
  Acket.	
  

Any	
  staff	
  to	
  any	
  
student	
  following	
  
expectaAon	
  &	
  
rules	
  in	
  the	
  
classroom	
  

How	
  to	
  deliver	
  
4:1	
  +	
  to	
  –	
  
	
  
Info	
  re	
  
development	
  
of	
  scripts	
  to	
  
encourage	
  
	
  

250	
  	
  Tickets	
  
each	
  week	
  

Students	
  shop	
  at	
  
class	
  store	
  or	
  use	
  
Ackets	
  to	
  shop	
  at	
  
school	
  store;	
  
Students	
  will	
  
complete	
  
reinforcer	
  
survey	
  to	
  
iden@fy	
  how	
  
they	
  will	
  
celebrate	
  	
  

Schoolwide	
  
PBS	
  
cheerleader	
  
will	
  
disseminate	
  
GRR	
  @ckets	
  

Short	
  Term	
   GRR	
  Roar	
  	
   Post	
  cards	
   Teacher	
  
randomly	
  
selects	
  a	
  
student.	
  	
  Tchr	
  
calls	
  student’s	
  
home	
  or	
  sends	
  
a	
  post	
  card	
  to	
  
any	
  student	
  
demonstra@ng	
  
GRR	
  behavior	
  

Any	
  teacher	
  to	
  
any	
  student	
  
who	
  is	
  following	
  
expecta@ons	
  &	
  
rules	
  in	
  the	
  
classroom.	
  

Sample	
  
informa@on	
  to	
  
include	
  on	
  
post	
  card	
  

2	
  phone	
  
calls	
  or	
  post	
  
cards	
  per	
  
week	
  

Parent	
  will	
  tell	
  
the	
  student	
  
that	
  a	
  phone	
  
call	
  or	
  post	
  card	
  
was	
  received.	
  	
  
Parent	
  and	
  
student	
  can	
  
celebrate	
  the	
  
good	
  news.	
  

Schoolwide	
  
PBS	
  
Cheerleader	
  

Strong	
  and	
  Long	
  
Term	
  

Quarterly	
  
GRR	
  Pride	
  
Celebra@on	
  

Classroom	
  
Minor	
  Chart;	
  
	
  
GRR	
  Pride	
  
Cer@ficates	
  

For	
  any	
  student	
  
who	
  has	
  had	
  5	
  
or	
  fewer	
  
classroom	
  
minors	
  during	
  
the	
  quarter	
  

At	
  the	
  end	
  of	
  each	
  
quarter,	
  each	
  
teacher	
  will	
  
present	
  the	
  GRR	
  
Pride	
  Award	
  
CerAficates	
  to	
  
students	
  

Examples	
  of	
  
Classroom	
  
Minor	
  Chart;	
  
	
  
All	
  school	
  staff	
  
decision	
  re	
  
when	
  to	
  
record	
  a	
  
behavior	
  as	
  a	
  
classroom	
  
minor	
  

90%	
  of	
  
students	
  with	
  
5	
  or	
  fewer	
  	
  
classroom	
  
minors	
  

Students	
  will	
  
complete	
  
reinforcer	
  
survey	
  to	
  
iden@fy	
  how	
  
they	
  will	
  
celebrate	
  
strong	
  &	
  long-­‐
term	
  .	
  

Principal	
  

Classwide	
  Con;nuum	
  for	
  Encouraging	
  
Elementary	
  School	
  Example	
  

Adapted	
  from	
  Colvin,	
  G.	
  (2007).	
  7	
  Steps	
  for	
  Developing	
  a	
  ProacAve	
  Schoolwide	
  Discipline	
  Plan.	
  Thousand	
  Oaks,	
  CA:	
  Corwin.	
  	
  

Handout:	
  	
  Classwide	
  ConAnuum	
  for	
  Encouraging	
  Elementary	
  School	
  Example	
  

Recogni@on	
  Examples	
  @ed	
  to	
  Matrix	
  

•  “Thank	
  you	
  for	
  being	
  respec(ul	
  by	
  being	
  an	
  	
  
	
  ac@ve	
  listener.”	
  

•  “Way	
  to	
  go,	
  you	
  had	
  your	
  homework	
  finished	
  
and	
   	
  you	
  turned	
  it	
  in	
  on	
  @me,	
  thank	
  you	
  for	
  
being	
   	
  responsible.”	
  

•  “You	
  are	
  raising	
  your	
  hand	
  to	
  ask	
  ques@ons,	
  that	
  
	
  is	
  being	
  respec(ul.”	
  

•  “You	
  are	
  in	
  the	
  room	
  with	
  needed	
  materials	
  
	
  before	
  the	
  tardy	
  bell	
  rings,	
  that	
  is	
  being	
  
	
  responsible.”	
  

Effec@ve	
  or	
  Ineffec@ve	
  Encouragement?	
  

•  “I’m	
  so	
  glad	
  you	
  finally	
  got	
  to	
  class	
  on	
  @me.	
  
	
  Way	
  to	
  go	
  being	
  responsible.””	
  

•  “You	
  kept	
  your	
  comments	
  on	
  topic,	
  that’s	
  
	
  being	
  a	
  learner.”	
  

•  Thank	
  you	
  for	
  keeping	
  your	
  voices	
  at	
  Level	
  1	
  in	
  
your	
  work	
  groups,	
  that	
  is	
  being	
  respecyul.”	
  

•  “You	
  are	
  usually	
  TOO	
  Loud,	
  thanks	
  for	
  being	
  
	
  quiet	
  during	
  arrival	
  @me.”	
  

Ac@vity:	
  	
  Encouraging	
  Appropriate	
  Behaviors	
  

•  Pull	
  out	
  your	
  schoolwide	
  recogni@on	
  matrix	
  
and	
  discuss	
  the	
  ways	
  you	
  recognize	
  
appropriate	
  behavior	
  at	
  the	
  schoolwide	
  level.	
  	
  

•  Share	
  out	
  and	
  reflect	
  with	
  your	
  team/room	
  
– How	
  can	
  each	
  teacher	
  use	
  the	
  schoolwide	
  
con@nuum	
  to	
  build	
  a	
  classwide	
  con@nuum?	
  	
  

	
  

T	
  	
  
Time	
  

 

Classroom Continuum of Strategies 
 

1.  Clear and specific       2.  Related to rules       3.  Hierarchy of alternatives 

Connection to SW System 

Free and Frequent  
 
 
 
 

Intermittent/Short Term 
 
 
 

Strong and Long-term 
 
 
 Classroom Continuum of Strategies 
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Classroom Continuum of Strategies 

Free	
  &	
  Frequent	
   IntermiZent/Short	
  
Term	
  

Strong	
  &	
  Long	
  Term	
  

Verbal	
  Praise	
  

Smile	
  

S@ckers	
  

Rubber	
  Stamps	
  

Thumbs	
  up	
  

Home	
  Notes	
  

Token	
  Economy	
  	
  

Phone	
  Calls	
  

Special	
  Privileges	
  

Computer	
  Time	
  

Social/Free	
  Time	
  

Special	
  Seat	
  

Group	
  Con@ngency	
  

Field	
  Trip	
  

Special	
  Project	
  

Recogni@on	
  

Ceremonies	
  

Honor	
  Roll	
  

	
  

Activity:  Classroom Continuum to 
Acknowledge Appropriate Behavior 

1.  If a school wide system of recognition is already in place why 
is it important to also develop a classroom continuum of 
recognition? 

2.  Give examples of how a classroom plan for acknowledging 
appropriate behavior might align with a school wide system 
of recognition. 

3.  What response can you give to faculty who say it’s 
cumbersome or too much work to implement both a school 
wide system and a classroom system of recognition? 

 

How	
  do	
  we	
  measure…	
  

•  4:1	
  ra@o?	
  
•  Individual	
  students	
  receiving	
  
recogni@on?	
  

•  Classroom	
  recogni@on?	
  
•  How	
  do	
  you	
  measure	
  it?	
  

Paper	
  clips	
  or	
  Coins	
  	
  

•  Put	
  30	
  paper	
  clips	
  or	
  coins	
  in	
  your	
  led	
  pocket	
  
or	
  a	
  cup.	
  

•  Every	
  @me	
  you	
  give	
  posi@ve	
  feedback	
  to	
  a	
  
child,	
  move	
  a	
  paper	
  clip	
  into	
  the	
  other	
  pocket	
  
or	
  cup.	
  	
  	
  

•  Every	
  @me	
  you	
  “get	
  ader”	
  a	
  child,	
  move	
  4	
  
paper	
  clips	
  back	
  to	
  where	
  they	
  started.	
  

3x5	
  index	
  card	
  

Tears	
  for	
  
posi@ves	
  

Tears	
  for	
  
nega@ves	
  

11	
  to	
  5	
  

Lanyard	
  
	
  
• Lanyard	
  

– 20	
  beads	
  
• Start	
  in	
  the	
  morning	
  with	
  all	
  20	
  beads	
  on	
  your	
  
led	
  side	
  

– Every	
  @me	
  you	
  praise	
  a	
  child	
  for	
  their	
  appropriate	
  
behavior	
  move	
  a	
  bead	
  to	
  the	
  right	
  side.	
  

– Every	
  @me	
  you	
  reprimand	
  a	
  child	
  move	
  4	
  beads	
  
back	
  to	
  the	
  led	
  side.	
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Ac@vity:	
  	
  Team	
  Reflec@on	
  

•  How	
  will	
  our	
  SW-­‐PBS	
  team	
  teach	
  today’s	
  featured	
  
Classroom	
  System	
  Essen@al	
  Prac@ce	
  to	
  your	
  team	
  
and	
  faculty?	
  

•  How	
  will	
  our	
  SW-­‐PBS	
  team	
  help	
  your	
  faculty	
  develop	
  
and	
  implement	
  Classwide	
  Recogni@on	
  Systems?	
  

	
  

•  How	
  will	
  our	
  SW-­‐PBS	
  team	
  support	
  our	
  faculty	
  
members	
  in	
  consistently	
  implemen@ng	
  each	
  
Classroom	
  Prac@ce?	
  	
  

	
  

Classroom	
  Essen@al	
  Prac@ces	
  

•  Mini	
  –	
  Modules	
  
– Pbismissouri.org	
  

•  Training	
  Materials	
  
– Mini-­‐modules	
  

Eight	
  Classroom	
  Essen@al	
  Prac@ces	
  

Ac@on	
  Planning:	
  	
  Classroom	
  

•  Does	
  your	
  SW-­‐PBS	
  team	
  need	
  to	
  address	
  
implementa@on	
  of	
  classroom	
  expecta@ons/
rules?	
  

•  Does	
  your	
  SW-­‐PBS	
  team	
  need	
  to	
  address	
  
implementa@on	
  of	
  classroom	
  procedures/
rou@nes?	
  

•  Does	
  your	
  SW-­‐PBS	
  team	
  need	
  to	
  address	
  
implementa@on	
  of	
  	
  4:1	
  classroom	
  
recogni@ons?	
  

Family	
  and	
  Community	
  

Today’s	
  Outcomes	
  
•  Data	
  
•  Staff/Team	
  
•  Classroom	
  
•  Family	
  

–  Integra@ng	
  our	
  Families	
  and	
  Communi@es	
  With	
  
SW-­‐PBS	
  

	
  	
  	
  

Epstein’s	
  six	
  types	
  of	
  parent	
  involvement:	
  

•  Paren@ng	
  
•  Communica@ng	
  
•  Volunteering	
  
•  Learning	
  at	
  Home	
  
•  Decision	
  Making	
  
•  Collabora@ng	
  With	
  Community	
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Why	
  are	
  home-­‐school-­‐community	
  
partnerships	
  important?	
  

• Improve	
  aTendance,	
  homework	
  comple@on	
  
and	
  student	
  achievement	
  
• Decrease	
  school	
  violence	
  
• Improve	
  gradua@on	
  rates	
  
• Increase	
  the	
  likelihood	
  of	
  enrolling	
  in	
  higher	
  
educa@on	
  

It	
  takes	
  a	
  village	
  to	
  raise	
  a	
  child	
  

•  Research	
  	
  from	
  Joyce	
  Epstein	
  tells	
  us:	
  	
  
1.  Student’s	
  achievement	
  and	
  success	
  increase	
  	
  

when	
  parents	
  are	
  involved	
  in	
  their	
  educa@on.	
  	
  
2.  Teachers,	
  administrators,	
  families,	
  and	
  

communi@es	
  need	
  to	
  be	
  taught	
  how	
  to	
  
develop	
  an	
  integrated	
  partnership.	
  	
  

3.  Schools	
  are	
  the	
  common	
  theme	
  between	
  
families	
  and	
  communi@es,	
  and	
  effec@ve	
  
change	
  begins	
  there.	
  	
  

	
  

Build	
  trus@ng	
  rela@onships	
  by…	
  

•  Teachers	
  and	
  parents	
  respect	
  one	
  another	
  
•  Believe	
  in	
  the	
  other’s	
  ability	
  and	
  willingness	
  
to	
  fulfill	
  responsibili@es	
  

•  Have	
  high	
  personal	
  regard	
  for	
  one	
  another	
  
•  Trust	
  each	
  other	
  to	
  put	
  children’s	
  interests	
  
first.	
  

A	
  family-­‐friendly	
  school	
  

…is	
  a	
  place	
  where	
  all	
  families:	
  
– Feel	
  welcomed,	
  valued,	
  and	
  respected	
  
– Have	
  opportuni@es	
  for	
  their	
  opinions	
  to	
  be	
  
heard	
  

– Have	
  opportuni@es	
  to	
  be	
  involved	
  in	
  
decision-­‐making	
  

(New	
  Hampshire	
  Family	
  Engagement	
  Work	
  Group)	
  

Features	
  of	
  a	
  family-­‐friendly	
  school:	
  

•  Families	
  are	
  informed	
  of	
  school	
  ac@vi@es	
  in	
  a	
  
variety	
  of	
  ways	
  

•  Families	
  have	
  access	
  to	
  informa@on	
  about	
  
how	
  they	
  can	
  support	
  their	
  child’s	
  learning	
  

•  Families	
  have	
  access	
  to	
  informa@on	
  about	
  
how	
  they	
  can	
  be	
  involved	
  in	
  suppor@ng	
  
learning	
  through	
  volunteering	
  and	
  assis@ng	
  

•  Families	
  know	
  what	
  resources	
  are	
  available	
  
and	
  how	
  to	
  access	
  those	
  resources.	
  

Ac@vity:	
  	
  How	
  are	
  we	
  doing	
  currently?	
  

Ac@vity:	
  	
  Using	
  Epstein’s	
  Measure	
  of	
  School,	
  
Family	
  and	
  Community	
  Partnerships,	
  
determine	
  current	
  level	
  of	
  par@cipa@on	
  by	
  
families	
  and	
  community.	
  	
  

	
  

Measure	
  of	
  School,	
  Family	
  and	
  Community	
  Partnership	
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Ac@vity:	
  	
  Reflec@ons	
  	
  

	
  	
  	
  	
  	
  	
  	
  	
  	
  As	
  a	
  team,	
  answer	
  these	
  ques;ons.	
  	
  
1.  What	
  major	
  factors	
  have	
  contributed	
  to	
  the	
  

success	
  of	
  your	
  school’s	
  family	
  and	
  community	
  
involvement	
  efforts?	
  

2.  What	
  	
  major	
  factors	
  limited	
  the	
  success	
  of	
  your	
  
school’s	
  family	
  and	
  community	
  involvement?	
  

3.  What	
  are	
  your	
  school’s	
  major	
  goals	
  for	
  
improving	
  its	
  program	
  of	
  school,	
  family	
  and	
  
community	
  partnerships	
  ?	
  

Ac@on	
  Planning:	
  	
  Family	
  

Using	
  the	
  Mo	
  SW-­‐PBS	
  Addendum	
  for	
  Culturally	
  
Responsive	
  Prac@ces	
  and	
  Family	
  Engagement	
  
generate	
  goals	
  for	
  your	
  school	
  to	
  maintain	
  or	
  
improve	
  parent	
  involvement.	
  	
  	
  	
  

Mo	
  SW-­‐PBS	
  Ac@on	
  Plan	
  Addendum	
  

Team	
  Time	
  

Emerging	
  Level	
  2	
  Outcomes	
  &	
  AcAon	
  Plan	
  Goals	
  	
  
– Review	
  each	
  goal	
  &	
  the	
  suggested	
  ac@on	
  steps	
  for	
  
Day	
  5.	
  

– Determine	
  which	
  goals	
  &	
  ac@on	
  step(s)	
  need	
  to	
  be	
  
included	
  in	
  your	
  school’s	
  ac@on	
  plan.	
  	
  

– Consider	
  whether	
  addi@onal	
  ac@on	
  steps	
  should	
  
be	
  included.	
  

–  Iden@fy	
  @melines	
  &	
  resources	
  needed	
  for	
  
comple@on.	
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